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LECTURE ONE

Definition of Language

The person who has acquired the knowledge of laggua
has internalised a system of rules that relatensoand
meaning in a particular way.

Chomsky (2006: 23) Language and Mind

Introduction

We live in a world of language. There is hardly angment in this life when we are not
talking, especially as we are carrying out our ydattivities. So, we talk virtually to
everybody around us: friends, associates, childnaabands, lovers, teachers and even our
enemies and everyone responds by talking. This wecahsciously or unconsciously.
Therefore, there is the need for us to understardnieaning of language. In this regard,
effort shall be made in this lecture to look affetént definitions of language as given by
scholars from different linguistic background. Wrealé examine their views about language
as to enable us understand what is meant by thne ‘f@nguage”. In addition, we shall
examine what it means to have the knowledge ofuagg. This is important because the

major preoccupation in linguistics is to study amdlerstand human language.

Objectives

At the end of this lecture, you should be able to:

1. define language;

2. critically examine the definition given by Hall (@9);

3. identify the salient features of language expre$seithose scholars and
4. explain what it means to know a language

Pre - Test

Define the term “language”?
CONTENT

Edward Sapir (1921:8) defined language as ‘purelsndin and non-instinctive method of
communicating ideas, emotions and desires by mednsoluntarily produced vocal
symbols.’ In Sapir's definition, the concept ofadeemotions, and desires are vague because
language is not limited only to communicating idedesires and emotions. For example, the

term 'ideas' is imprecise because there are matgrayg of voluntarily produced symbols that
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communicate, which are not necessarily regardeldraguage. Examples include eye-gaze

and postures.

Block and Trager (1942:5) defined language "asstesy of arbitrary vocal symbols by
means of which a social group cooperates”. In dlefinition, emphasis is laid on the social
function of language; the role of language is nae® to human interaction. Also, this
definition restricts the scope of language to theken form without paying attention to its
written form. It also points out the fact that laage is systematic. Each language contains

two major systems. These are:

a. The system of sound and

b. The system of meaning.

More so, the definition refers to the arbitraryuratof language. In other words, there is no
one - to - one correspondence between the meahamgvord and the combination of sounds
used to represent it. This fact is supported bydifferent words used in different languages
to represent the same meaning. For instance, ims tavo, egoandkudi are used to refer to
'money' in Yoruba, Igbo and Hausa languages respégtsimilarly, the word€nu, unu and
ondrefer to 'mouth’ in Yoruba, Edo and Igbo languagspectively.

Hall (1968:158) defined language as "the institutwhereby humans communicate and

interact with each other by means of habituallydusel-auditory symbols.”

By institution, he means that language is a sigaift practice in a society or culture. This can
be compared with Sapir's assertion that languagirsly human'. Communication refers to
the fact that language is a process by which inftion is exchanged between
individuals through a common system of symbolsisigr behaviours. He also uses the word
interact to indicate that language involves mutual or nexpl action. ‘Oral-auditory’ in the
definition refers to the vocal production includibgth the speaker and the hearer, while
'symbols’ refer to the vocal signals transmitteshfithe speaker to the hearer in the process of

communication and interaction.

Many other definitions of language have been gi\mn scholars, depending on their
perspectives and persuasion. The definitions, sopfaint to the complex nature of human

language and draw our attention to the fact thertetiis no single comprehensive definition of



language. For instance, let us look at some atéfnitions given by scholars below.

Chomsky (1959: 13) defined language as "a setéfamd infinite) of sentences, each finite in
length and constructed out of a finite set of eletsie Chomsky's definition clearly points out
his area of specialization in linguistics. The emmik in his definition is how a number of
words could be used to construct or generate numesentences. His approach to language
is based on his area of interest in linguisticsolvhs syntax.

Greenberg (1956: 1) defines language as 'a sysfesigiwals conforming to the rules which
constitute its grammar or as a set of culturalgnsmitted behaviour patterns shared by a
group of individuals". This definition focuses aiten on the relationship between

language and culture. It reveals the anthropold@iaekground of the author.

Halliday, Mcintosh and Stevens (1964:4) assert thetguage is regarded as a form of
activity; specifically, it is a form of activity ohuman beings in societies". This definition

focuses attention on language as a social behavidwas a sociolinguistic undertone.

Ladd, R. (1954:32) opines that "language is prilpam instrument of communication among
human beings in a community". This definition talidsout the communicative function of

language in the community.

In the view of Crystal (2008: 265), language atniest specific level may refer to “the
concrete act of speaking, writing or signing inigeg situation”. He points out the complex
nature of language as it interests scholars fromows disciplines, which in turn have

attracted wide range of views about language.

The last definition we want to look at briefly wgsven by Francis (1968:4). According to
him, "to the linguist, language may be a form awd @ matter, or it may be a system of
hierarchies or even a hierarchy of systems”. Tkfndion points to the systematic nature of
language. Language is highly systematic from theonplic to the phonological,

morphological and syntactic levels. We shall coraekito this in later chapters.

Linguistic Knowledge

How can we claim that we have the knowledge of iqudar language? When you know a
language, you can speak and be understood by atlierknow that language. It basically

means that you have the capacity to produce sothadssignify certain meanings and to
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understand or interpret the sounds produced byrotfleromkin, Rodman and Hyams
2011:4). Deaf people produce and understand siggubges just as hearing persons produce
and understand spoken languages. Everyone averkgelys at least one language. Our
ability to carry out a simple conversation requiagsrofound knowledge of the language that
most speakers are unaware of; this is true ofaamfliages, Nigerian languages inclusive.
Therefore, what do speakers of Igbo, Hausa or Yarkbow? According to Fromkin,
Rodman and Hyams (2011:4), these are itemised below

i Knowledge of the sound system

i Knowledge of words
Knowledge of the sound system
Part of knowing a language means knowing what s®ujod signs in the case of sign
language for the deaf) are in that language andt \sbands are not, i.e. knowing the
inventory of sounds in the language. One way, uhisonscious knowledge is revealed by the
way speakers of one language pronounce words froother language. For instance, a
speaker who has a singular knowledge of Igbo oulamay substitute an Igbo or Yoruba
sound for a non-Igbo or Yoruba sound when speakimgjish. Igbo people speaking English
often pronounce words such théng andthusas if those words were spelléd andtus. The
reason being that the sound represented by thal ilettersth /6/ is not part of the Yoruba or
Igbo sound system.
More so, knowing the sounds of a language inclkdesving which sound may start a word,
end a word, and follow each other. For instancestiMigerian languages have a sequence of
nk as innky ‘firewood’ in Igbo which occurs word initial andrery Igbo speaker is equipped
with this knowledge. However, this is not appli@bd English especially in word initial but
may occur word final in such words llankor sink.So children who learn English recognise
thatnk cannot begin a word in English while Igbo childtearn that it does in Igbo.
Knowledge of words and their meaning
In addition to the knowledge of sounds and sourttepes in our language, the knowledge of
words and what they signify constitutes knowingaagluage. This implies that certain
sequences of sounds signify certain concepts onimgs Speakers of Yoruba, Igbo and Tiv
know that okurin, nwélke and nomsumean ‘man/male’ respectively, and that they mean
something different fronobirin, nwaanyior kwase meatwoman/female’. When you know a
language, you know words in that language, thavisch sequence of sounds are related to

specific meanings and which are not. We shall rrtéxplore this in later chapters.



Summary

From the definitions above, one can clearly undextthat language is unique fo
human beings and consists of complex and arbitvacal symbol used naturally t
communicate ideas feelings, emotions and desitdsadically consists of system of
sounds and system of meaning. There are variousages to the definition of
language among scholars based on their interestren@omplex nature of huma
language. Consequently, there is no single compeahe definition of language. W
also noted that knowing a language means knowiagntentory of sounds and sound
patterns, as well as knowing the wordd the meanings attached to th
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Post-Test

1. Drawing insight from the different definitions oériguage; how would you
define the term language?

2. Do you agree with Sapir and others that languagpiisly human? Justify your
answer with detailed explanation.

3. Examine the definitions given by Sapir, Block antadger as well as Hall
critically; what are the salient features of langelaemphasized by these
scholars?

4. How would you prove that you know your language?
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LECTURE TWO
Universal Attributes of Language

In a grammar there are parts that pertain to all
languages; these components form what is called the
general grammar. In addition to these general
(universal) parts, there are those that belong otdy
one particular language; and these constitute the
particular grammars of each language.

CESAR CHESNEAU DU MARSAIS;. 1750

Introduction

The number of languages spoken in the world isknoivn precisely. Figures ranging from
6,000 to 10,000 have been suggested. However, dgegs not static; it keeps changing from
time to time. While new languages are evolving fribra existing ones, some of the existing
ones are dying or endangered. Issues relatedigomMére captured in one of the largest
publications on world languages: 'Ethnologue’. Blbgue was founded by Richard S.
Pittman who was motivated by the desire to shafernmation on language development
needs around the world with his colleagues in Siternational, as well as with other
language researchers. Ethnologue was first puldlighd951. The seventeenth edition {17
ed.) of Ethnologue estimates that 7,105 living leages exist. These languages are unevenly
distributed: 4% in Europe, 13 % in the Americas,®1lin Africa, 50% in Asia and the
Pacific. Despite the diversity of these languages)e attributes are common to them all. It is

our aim in this chapter to point out these strikimjversal attributes.
Objectives
At the end of this lecture, you should be able to:
1. list some characteristics shared by all languafj&seoworld;
2. explain these attributes in details and

3. cite copious examples and illustrations from défd@rlanguages

Pre - Test

* What do you understand by universals of language?
* Based on the universal attributes of languageshiat ways is your language similar
or different from English language or any otherié¢dn language



CONTENT
Language Universals

In the study of languages, it has been discovdratithere are rules of particular languages
such as Igbo, Hausa, Yoruba, Tiv, English etc. tede are also rules that hold in all the
languages. The rules that pertain to all the laggsaare generally called language
Universals. They are of particular interest becdhsg help us to understand how the human
mind works. People attempting to study other laggsaas second language (SL) focus on
learning those aspects that are different fromrthative language and they often find
themselves sceptical of the assertions that theraraversal laws of language. Investigations
into this claim have, in the long run, accumulatgaience in support of Chomsky’s view that
there is a Universal Grammar (UG): part of the dmatally endowed human faculty. We can
think of UG as the blueprint that all languagedofel These discoveries have made us
understand that no language is primitive and tieer® man or community of men without a
particular language. Therefore, all languageseareal since they are equally complex and
are capable of expressing any idea in the univdtsery language can be expanded to

include new words for new concepts.

Approaches to Language Universals
There are two major approaches to language unigeidaese are:

* Chomskyan Approach and

* Greenbergian Approach

Chomskyan approach:Chomskyan approach was proposed by Noam Chomskyobthe
top ten most quoted authors in the world and tHg one still living amongst them (Carnie
(2007). The major idea behind this approach is thaman beings have the innate
capability/mechanism of producing language. Acaggdb Chomsky, every human being has
the language ability innately so that he/she cajuiae the large amount of knowledge by
hearing just a part of it without enough experienideerefore, there is a genetic determinacy
that makes the phenomenon possible. He claimsthantuitions are due in part to language
principles. The term ‘universals’ allows for manffetlent interpretations, several of which
have been used within linguistics. At the most sligial level, but still not without interest,

it reminds us that all human languages exploitséi@e vocabulary or elements: consonants,

and vowels, nouns, verbs, and clauses and so oguistic theory must then provide a means
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for describing all of these in the form of a unsedrinventory of possible elements. The
inventory is universal in the sense that it is r&gfough to allow the universe of languages,
not that each language exploits all the possiediti

Greenbergian Approach

This approach was proposed by Harold Joseph Gregrdfer whom it is named. In his
view, "language universals" refers to the genemdhciples that govern all the spoken
languages around the world. Greenberg in his stexigmined the grammar of thirty
languages from different language families anded#it parts of the world and has found out
that there are some rules which govern the wayuages work. These can be classified in
different terms such as morphologic universalstasstic universals, semantic universals, etc.
The language universals proposed by Greenberdjisnréspect, serve a different point of
view from Chomsky's. However, our focus in thistgetis to point out some of the universal
attributes of language to enable you understandthigadifferences discovered through the
study of thousands of languages is actually limigdthe attributes they have in common.

Our discussion is not based solely on any of thpragrhes mentioned.

Universal Attributes of Languages

All languages change through timeAny language that remains static is moribundt ih&éo
say, no longer effective and valuable. Changes te&ke place at different levels of
representation viz phonological, morphological, aetit or syntactic level. Let us take
Yoruba, a language spoken by over 20 million people
in Western Nigeria as an example; this languageuhdsrgone a lot of changes in terms of
spelling. Look at the following examples.

Old Spelling New Spelling Gloss
Aiyé aye ‘world'
Aiya aya 'wife'
Aiya aya ‘chest’
Eiye eye ‘bird’
Oldrun olorun God
Eiye eye ‘honour’

10



English language, a global language, has undergdoeof changesA major change in the
history of English that resulted in new phonemic represeniatiof words took place
approximately between 14@hd 1600The seven long vowels of Middle English underwent

the following changes:

i —ai [mi:s]— [mais] ‘mice’

u:— au: [mu:s] — [maus] mouse
e —i [ge:s] — [gi:s] geese

0:—u: [go:s] — [gu:s] ‘goose’

e:—ei [bre:ken] —  [brek] ‘break’

2:—0: [bro:ken]—  [brouk] ‘broke’

a—ei [na:m] — [nem] ‘name’

The Great Vowel Shift exemplified above is a prign@ource of many of the spelling
inconsistencies of English.

Every known language is arbitrary. There is no one-to-one correspondence betweedswor
and the meanings they express. There is nothirggisle' in a 'dog’, neither is there anything
'‘goatish ' in a 'goat. Language is merely a mattef ‘convention'.

If you like, call it 'agreement’ among speakershef language. Let us look at the following

words which stand for the same objects in diffefanguages:

Edo Igbo Itsekiri Yoruba French English
Unu onu  arun enu bouche mouth
Awa/ekita nkta erenja aja chien dog
Obo aka ewo owo main hand
Esagien "bara sango eje sang blood
Ukpokpo osisi  agin igi baton stick
erhan ‘adb  again igi arbre tree

Why is it that we have different expressions irfadé#nt languages representing the same
object? The point is that the sounds that combagether to form the words do not have

anything that has any direct connection with theunirggs they express.

Use of discreet set of soundsAll human languages attested so far, utilize @diset of
discrete sounds (or gestures) that are combinéatio meaningful elements or words, which
themselves form an infinite set of possible serdsndf you go back to the definition of
language given by Chomsky above, you would undedstehat we are saying here. Let us
take Yorubaasan illustration. There are 18 consonants and 12el®©with 3 level tones in
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this language. This limited number of sounds can be

combined together to form an unlimited number ofdgo What a great mystery!

Every known language has its grammarThe grammar of any language contains rules for
the formation of words and sentences comparablehtd obtains in other languages. This is
why linguists agree that language is rule-govern®¥dhen these rules are studied
comparatively with what operates in other languagig® similarity is astounding.
These rules we are referring to may be attestedlifférent levels - phonological,

morphological and syntactic. Alhese terms will be explained in subsequent lesture

Every spoken language has a class of vowels andlass of consonantsLet us look at the

sound systems of Yoruba and Igbo languages coninelyat

Consonants
Yoruba:b, d, f, g, gbds, k, |, m, n, kp, r, sf, t, w, j.
Igbo: p, b, t, d, k, g,k o, K, ¢*,m, n,p,n,0" tf, d&s f,v, s, z,fih |, 1 jw

Vowels

Yoruba:a, e, 1, 0,0, U

Igbo: a, e, 11, 0,0, U,v

The example above shows that Yoruba has severt&¢rgnsonant sounds, while Igbo has
twenty-eight (28) which are phonemic, i.e. sigrafht. Conversely, Yoruba and Igbo have
seven (7) and eight (8) vowels respectively. Thesands can be combined together

according to the phonological rules of each ofldmguage to form innumerable words.

All languages of the world make use of similar grammatical categories:Languages of the
world make use of similar grammatical categorieshsass nouns, verbs, adjectives, adverbs,
prepositions, pronouns, conjunctions, articles, alestratives, interjections, etc. However, the
presence of nouns and verbs is mostly attestedl &l languages. These different words are
used to form different sentence structures, dependn the syntactic rules of the language.
This is demonstrated below; employing examples feoglish and Yoruba and Igbo:

English:

I ate a plate of delicious rice
Pronoun verb article noun preposition adjectiv. noun
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Yoruba

Mo o Si ile baba agba lale ana
I go to house father old night yesterday
Pron verb prep Noun noun adjective adverb unno

‘I went to elder father’s house yesterday night'.

Igbo
Nwoke ocha jeré  ahia n’Aba " nyaahu
Noun Adjective Verb Noun Prep’Noun Adverb

All languages show universal semantic propertiesThere are semantic universatsichas

male/female or animate/inanimate distinctions. $tineé examples below:

English Yoruba Igbo

King Oba Eze

Queen Obabinri Ezenwaanyi
Prince Dawodu Obze

Princess Omo Obabinrin Agize

Ram Agbo Ebule

Boy Omokurin Nwata nwak

Girl Omobinrin, Nwata nwaanhwgtc

Every language has a way of referring to timeLanguages of the world have a way of
referring to time, viz- Past, Present and Futurkis Tvaries from language to language.
However, while tense is marked in some languagéas, unmarked in others. Consider the

examples below:

English: | kill-ed a goat (Past=ed)
Yoruba: Mo pa ewure (Past=umarked)
Igbo: Mu gbu+u ewu (Past=ru)

You can observe that while past tense is markeBnglish and Igbo, it is unmarked in

Yoruba.

Every language has a way of expressing both affirni@e and negative Individual

languages have a way of expressing negative andmafive utterances. While some
languages use independent particles, others usesafiften attached to the verb. In some
other languages, some items act as both negatt/¢éease markers. Question formation and

issuing commands is also expressed in individugguages in various ways. These features
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have been found to be common to all human langudgessider the examples below in

regards negation:

English: John doesot speak french.
French: Giannine parlepasFrancais
Italian: Gianninon le mangia
Yoruba: Olu ko/o ni owo
Igbo: Ada anghf éri nit

Every normal child born in any part of the worldcegpable of learning any language to which

he/she is exposed to. Linguists talk about LAD nduiaage Acquisition Device, which they

believe is a natural endowment given by God to yevermal human being. According to

linguists, this device enables every normal petsdearn any language, however complex it

may be.

Summary

All the attributes explained and exemplified abave language universals. It points to the
fact that even though each language differs iniBpegays from other languages, they all
have remarkable similarities which cannot be owdwal. Now, which language do yqu
speak? Examine it closely and you will discovet ffaur language is not an exception.

Post-Test

1. Explain Six Universal attributes of language usapgropriate examples
2. When a linguist says that language is rule goverwbdt does he mean?
3. “Language is highly patterned”, what does this ggsemean to you?
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LECTURE THREE
Unique Properties of Human Language

All creatures, from apes, bees, cicadas, dolphins,
through to zebras, are capable of communicating
with other members of their species. The range and
complexity of animal communication systems are
staggering and we could not hope even to summarize
their diversity.

(Anonymous)

Introduction

The goal of this lecture is to expose certain pridge which are peculiar to human language.
We shall base our discussions on the unique pliepert language following Yule (1996).
These properties are said to be unique to humayuéae because they are unlikely to be
found in the communication system of other creatufde following discussion will enable
you understand that language as used by humansbangmarkably different from other

known methods of communication.

Objectives

At the end of this lecture, you should be able to:

1.  distinguish between human language and animal conwuaiion or any other system of
communication;

2. list and explain the unique properties of humamleaye

3. relate these properties to the language(s) yolkspea

Pre-Test
Discuss three properties of human language.
CONTENT

Displacement:Human language allows the users to refer to pakfigare time. In this way,
speakers relate events which are removed in tindepéace. This implies that speakers can
discuss events which have taken place in the pastoge that will take place in the future.
This property of human language is called displag@mlt is not a feature of animal
communication no matter how sophisticated it may e example, the communication
system of bees has been confirmed to be one omib& complex and well developed

systems of communication among the animals. Whe&ar&er bee finds a source of food and
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returns to the hive, it performs a complex danegine to describe to other bees the location
of the nectar depending on the type of dance- Ralamde for nearby food and tail wagging
dance with variable tempo for further away. Theeotbhees can work out where this newly
discovered food can be found. Based on this, soolars have asserted that bee
communication possesses displacement. If thisuis, it must be in an extremely limited
form. Displacement as attested in human languagaush more comprehensive, it helps us
to talk about things and places the existence atlwive cannot be sure of. For example, in
the Old Testament version of the Bible, Moses wadaamed to have written the Book of
Genesis. There he was able to narrate eventsdbltplace right from the creation of the
world, several years before he was born. This ¢tear manifestation of displacement. The
property of displacement allows human to creatéioficand to describe possible future

worlds.

Arbitrariness: There is no natural connection between a lingufstio and its meaning. We
cannot determine what a word means by simply lapkinits shape. Therefore, the symbols
designed to represent vocal sounds are arbitray.ifStance, there is nothing inherently
‘dog-like’ about the word dog. More so, the samarah is calledikita/ugodu in Igbo, hund

in German,Chienin French,perro in Spanishaja in Yoruba andanywain Tiv. Consequent
upon the arbitrary relationship between words drartmeaning, there is no limit to the
number of words in a language and no limit to wdeat be talked about. This gives room for
the development of languages. However, the onlegxans to this are the onomatopoeic
expressions or imitative natural sounds, sucfiiaah, crash, bang, boom, cuckoo, mg@mw
English, gbam gbanfroofing sheet),udu(musical pot)igba, (drum) ogba tum tummotor
cycle) (in Igbo) etc whose sounds suggest theirninga. However, these are very few in
languages. The foregoing shows that language dseuh arbitrary. Conversely, animal
communication seems to be non-arbitrary because thea natural connection between the
conveyed message and the signal used to convEligt.is attributed to the fact that, for any
animal, the set of signals employed in communicai® finite (i.e. fixed and limited in
number) and are used in specific time and situati@g. during mating or establishing

territory).

Productivity : This is another essential property of human laggu It consists in the ability
of man to make utterances that have never been ordueard before and still be understood

by others who share the same linguistic system. Manthe capability to coin new utterances
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with ease by selecting and merging relevant linguisgems according to the rules known to
the speakers of the language. This manifests aftéme ability of a child learning a language
to produce and form utterances which he/she hasrnesard before. On the other hand,
adults manipulate their linguistic resources tocdbs new objects and situations. In our
world today, there has been a lot of inventionsramerous to mention. For instance, a lot
new ideas and information is being exhibited on ihternet (e.g. facebook, YouTube,
Whatsapp, twitter etc) and these are given naml@sraily across languages to meet the
expressive needs of speakers. Now, let me askdmypu know the number of sentences
you have uttered today? How many of them did yderutesterday verbatim? On the other
hand, animal communication is not productive anohésipable of representing new ideas or
situations. To demonstrate this, Karl Von Friseiried out an experiment in which he
placed a bee hive at the foot of a radio tower aridod source as the top. Ten bees were
taken to the top, shown the food source and sdnibadkll the rest of the hive about their
discovery. The message was conveyed through adrex é&ind the whole gang buzzed off to
get the free food. They flew around in all direngBobut could not locate the food. This is
possibly due to the fact that the bee communicategarding location of food has a set of
fixed set of signals all of which relate to horitaindistance. Frisch concluded that ‘the bees
have no word for ‘up’ in their language and thegruat invent one. This is attributed the fact
that animal signals have a feature cafigdd reference.Each signal is fixed as relating to a
particular object or event.

Cultural Transmission: Language is passed on from one generation to tkietm®ugh the
process of cultural transmission. It is possibledahild to inherit the physical features such
as height, complexion, weight etc from his biolayiparents, but not automatically possible
to inherit their language. Rather, the languagactpuired in association with other speakers.
Language is a function of genetic inheritance antbaies the culture of the people.
Consequently, it enables man to acquire the cutititbe linguistic environment in which he
lives. Therefore, a child of Igbo parentage (whs haver left Igbo land and speaks only
Igbo), and is adopted and brought up from birthvlbboyuba parents among Yoruba people will
inevitably speak Yoruba. Although, we stated emilelLecture Two that children are born
with an innate predisposition to acquire langudigis. obvious that they are not born with the
ability to produce utterances in a specific languagontrarily, animal communication is
instinctive and not learned. In other words, ansnadn produce their signals even without

being exposed to it. However, empirical evidenaeaéed that human infants growing up in
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isolation produced no instinctive language.

Discreetness: The sounds used in language are meaningfullyndistFor exampleé andd
are phonetically similar. Both are alveolar plosi\(ehis would be explained further in LIN
141/241). The only difference between them is thawoiceless, whilel is voiced. Yet when
these sounds are part of a language, they wouldsée in such a way that the substitution of
one for the other result in a corresponding changeeaning of the linguistic items involved.

For instance:

English Igbo Yoruba

Ten ta ‘chew’ ra ‘sell’

Den da ‘warm’ da ‘pour *

Train tu‘throw’ tu ‘pet’

Drain du'pinch’ du ‘struggle for something’
Try ata ‘weed’ ata ‘pepper’

Dry ada ‘fall’ ada ‘oil factory’

The changes in meanings observed in the above warde from the difference in
pronunciation ot andd. This property of human language is called didoess. It has to be
noted that the number of sounds produced by humaalwrgans is limitless in any given
language but only a few relevant sounds are usddttan difference between these sound
segments is distinctively absolute. Parrots ateddtalking birds’ because they mimic
human speeches. However, thegdeechcannot be analysed into consonants and vowels, can
they?

Duality: Language is organised at two simultaneous layetevels viz-level of sound and
level of meaning. At the level of sound, we canduee individual; sounds like /t/, /p/ and /i/.
None of these discrete forms has any meaning latisa. Conversely, when they are ordered
in particular combination as itip, pit; it results to another level producing a meanifige
property of human language manifests the econonmatire of human language since it
enables man to make use of limited number of sotmgzoduce a very large number of
sound combinations. Conversely, animal communinakaeks this feature. For instance, a
cock might be able to produ&ekorokoo(lgbo), but this can neither be analysed as a ffeatu
of any specific organ of speech nor be separated®a distinct level of production askro

k o r o k oo.If the cock could operate with the level of duglijyppu should expect to hear

rokokoor ookorokokwith different meanings.
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Other Properties of Human Language

Human language has other properties which are eailiar to human or does not generally
account for human language. These are briefly dissmlibelow:

Vocal Auditory Channel: This is the ability of the human language to bedpo®d via the
mouth (vocal) and perceived through the ears (angdit However, this feature is not
recognised as a defining characteristic of langusagee language could also be in writing or
signs in which case sounds are not involved. Thispgrty is shared by animal
communication.

Reciprocity: This implies that a speaker can as well be a ksten

Non-directionality : Linguistic signal can be picked by anyone wité bearing zone.

Rapid Fade: When linguistic signals are produced, they have tdmency to disappear
quickly. The above mentioned properties are somevdsdricted to the spoken language and
are present in many animal communication systenieyTare recognised as ways of
describing human language but not as a means thglisshing it from other systems of

communication.

Summary
In this lecture, we discussed the six propertieglwidistinguish human language from
animal communication system. These are displacemenitrariness, productivityj,
cultural transmission, discreetness and dualityes€hproperties show that languaggq is
exclusively the property of human beings. We atsmtified other properties shared

human and animal communication systems. These wednare employed solely t
describe human language and not to distinguigioiih fother communication systems.

O O
<

Post Test
1. With reference to any language of your choice discilne six unique properties of
human language
2. ldentify other properties of language shared witimal communication.
3. Compare and contrast animal communication suchhasntewing of the cat, the
neighing of the horse and the barking of the daf Wuman communication.
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LECTURE FOUR
Animal Communication

No matter how eloquently a dog may bark, he cannot
tell you that his parents were poor but honest
(Bertrand Russell)

Introduction

Whether language is the exclusive property of tbedn species or not is an interesting
guestion. The idea of talking animals probably sso&d and as widespread among human
societies as language itself. No culture lackgyand in which some animals plays a speaking
role. If language is viewed only as a system of mwomication, then many species
communicate. The question is whether the kinds rafngnars which represent linguistic
knowledge acquired by children with no externatrmstion and which are used productively
rather than as responses to internal stimuli, argue to man. It is our aim in this chapter to
critically examine animal communication vis-a-visinman language without necessarily

drawing any conclusion. The reader will be lefjudge whether animals do 'speak’ or not.
Objectives

At the end of this lecture, you should be able to:

1. Compare animal communication with human laggua

2. Say whether animal communication is a languagesoown; and

3. Discuss the communication systems bafds, bees, and chimpanzees.

Pre-Test

Do you regard animal communication as languagherréal sense? Why and how?

CONTENT

Most animals possess some kindsgfnalling communication system. Among the spiders,
there is a complex system of courtship. The maldesfbefore it approaches its lady to love,
goes through an elaborate series of gesturesdamnthe she-spider that it is indeed a spider
and not a fly to be eaten. A similar kind of gestis found among crabs. There are forty
different varieties, and each variety uses its @articular claw-waving movement to signal

to another member of its ‘clan’. The timing, movetrend posture of the body never change
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from one time to another from one crab to anothéniwthe particular variety. Whatever the
signal means, it is fixed. Only one meaning carcdreveyed. There is nothing like an infinite

set of crab "sentences".

The imitative sounds of talking birds' have littte common with human language, but the
calls or songs of many species of birds do havenantunicative function, and they resemble
human languages in that there may be "dialectshimithe same species. Bird calls
(consisting of one or more short notes) convey agess associated with danger, feeding,
sting, flocking and so on. Bird songs (more comgdakterns of notes) are used to "stake out"
territory and attract mates. There is no internalicsure to the songs, nor can they be

segmented into independent meaningful parts ascappe to words of human language.
The Bee

One of the most closely investigated forms of ahicoanmunication is the 'dance' performed
by a honey bee when it returns to the hive, whighveys precise information about the

source and amount of food it has discovered. S&kards of movement pattern have been
observed. In the ‘round dance’ used when the faaoice is close to the hive, the bee moves
in circles alternately to left and right. In thailtwagging dance' used when the source is
further away, the bee moves in a straight line evhibgging their abdomen from side to side
and later return to their starting point. The gfindiline points in the direction of the food, the

liveliness of the dance indicates how rich a souscand the tempo of the dance provides
information about its distance. For example, in ey, an experimental feeding dish 330
metres from the hive was indicated by 15 completes through the patterns in 30 seconds,
whereas when the dish was moved to 700 metresndestanly 11 runs were carried out that
time. No other animal communication was able tovig® such amount of information -

except human language. (After K. Von Frisch 1962).
The Chimp

Early experiments to teach chimpanzees to commigniedh their voices failed because of
the inadequacies of their vocal organs. For ingtatize vocal tracts of primates are very
different from that of man. They have lung, fldtinttongues, which have less room to move.
The larynx (voice boxis higher, and there is little sign of a pharynkeitle is no evidence of
ability to change the configurations of the vocatt, to produce the range of sounds required
in speech.
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When attempts were made to communicate with thenguke hands, by teaching a selection
of signs from American Sign Language (ASL) dramaticgress was made. The first subject
was a female chimpanzee named Washoe, whose gdeigan in 1966 when she was less
than a year old. It took her roughly four yearstguire 132 ASL signs, many of which bore
striking similarities to the general word meanirgserved in child language acquisition. She
also began to put signs together to express a setadif meaning relations, which resembled

some of the early sentences of young children.

Since then, several other chimpanzees (and alsitagbhave acquired a vocabulary of signs,
and alternative teaching procedures have been ffi@dexample in the case of the chimps
Moja and Pili, sign language teaching began soter &irth, and training was carried out by
native signers. Both of them began to sign wheg tirere about 3 months old, and had over
a dozen signs by the age of 6 months a markedastniith Washoe, who had only 2 signs
after 6 months of training.

A quite different way of proceeding was introducedhe case of a 5 year old chimpanzees
called Sarah, in a research programme that bedgah (IR and A.J. Premack, 1983). She was
taught a form of written language - to arrange easpond to vertical sequences of plastic
tokens on a magnetic board. Each token representautd, e.g. small blue triangle = apple,
small pink square = banana. The trainer eventuglbceeded in teaching Sarah to respond
correctly to several basic semantic sequences'¢evg. Mary apple'’), including a number of

more abstract notions such as 'same/different’ifiiien’ (e.g.? apple different banana).

From the above reports, it is evident that chimgslearn to imitate signs, combine them into
sequences, and use them in different contexts; venveéhey cannot be trained to speak
human language. The implication of this is thatdhemal system of communication cannot
be referred to as language except we are usingithrein an elastic sense.

Summary

In this lecture, we have examined some communicati@thods found among animals,
such as birds, spiders, crabs and bees. We havaralde it clear that attempts to tegch
monkeys to speak like man have failed, but somekeys have succeeded in learnipg
American Sign Language. The implication of thighat animal communication differs in
significant ways from human language because it\abat Yule (1996) termed fixe
reference

-
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Post-Test

1. Is animal communication a language in the realse? Support your answer with
concrete evidence.

2. Discuss any one of the following briefly: (a)eB@nguage (b) Bird language

3. Some chimpanzees have been trained to usedameign Language, discuss at least
two of them.
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LECTURE FIVE
Functions of Language

Introduction

Language is indispensable to man, taking a mamgukge from him is tantamount to
maiming or incapacitating him. The role played bypduage in the life of man cannot be
overemphasized. Generally, our daily interactionshsas exchange of ideas, feelings,
information etc. whether by speaking or writingeoftinvolve the use of language. We can
also conceal ideas in the process of communicaliothis lecture, we shall explore some of

the functions performed by language among speakerspeech community.
Objectives
At the end of this lecture, you should be able to:

1. List at least five functions of language; and
2. Give a detailed explanation on the listed fioms.

Pre — Test

Discuss some functions of language known to you.
CONTENT

1. Expressive Purposelanguage, either in the spoken or written form isoal of
expression. Utterances such as: ‘I love you’, ‘woe beautiful’, ‘you have done very well’,
etc. are expressions of emotion addressed to @ydartperson. Interjections suchdamnit,
uttered by a man who has just hit his thumb agairstbne is a form of expression directed
towards no one in particular. Yusuf (1998:4) ddsesiinstances like these as ‘letting out
steam; releasing pent-up emotion’. Crystal (198/viéws language as 'a means of getting
rid of our nervous energy when we are under stréggording to him, the commonest
expressions of emotion consist of conventional wandphrases (such as ‘Gosh’, ‘My’, ‘Dam
it’, and ‘what a sight’ and the semi-linguistic ses often called interjections (such as Tut-tut,
Ugh, Wow, and Ouch)”. Therefore, with language @a@ express feelings of happiness,
anger, joy, indifference, jealousy, praise etc.@&around us can also determine of feelings

through our utterances.
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2. Communication of Ideas:Language is used as an instrument of communicatias.
the most important and obvious use of languageoudir it, people tell others about their
desires, exchange ideas and impart knowledge. &ormmunication to be effective, two
parties or individuals must be involved otherwise avould be soliloquizing (i.e. ‘talking
alone’ in which communication has not taken plac&gachers perform the task of teaching
with the aid of language; Priests, Pastors, Imamd Bvangelists perform the task of
preaching or prophesying through the use of languBgfore you gained admission into the
University of Ibadan as a student, a lot of excleaafjinformation must have taken place,
contacts were made through the spoken or the written of language, and eventually, you
found yourself here. This book you are readingrigten in a language and you have access
to it because you have learnt how to read and writkat language. Sometimes, when people
exchange greetings among themselves, they wislamotber well. All these are evidence in

support of the fact that language is a wonderfullioma of communication.

3. Instruments of Thought: Language is a tool for thinking. It is observedttha
when somebody is thinking, he makes use of languages thought. This idea is evidenced
in the observation made by Crystal (1987:13) de\d:

A man sits alone at a workbench, staring at a piecequipment

with a puzzled frown. He says: ‘so, if | put redrfethere, and link

it to blue three, that'll leave blue six free. THecan use that for

green four. Right!” He sets to work.
The above extract shows that language is activelglved in our thoughts. Every human
being thinks in a language he understands most.IMak you, which language do you think
in? Why is it that people soliloquize (talk to thesives)? The simple answer to this question
is that they are thinking aloud. If you ask peopley they think aloud, they are likely to tell
you that it helps their concentration.

Perhaps the most common use of language as aonesit of thought is manifested when
people perform mathematical calculations ‘in thead’. Most of the time, this 'mental act'
is accompanied by a verbal commentary. Have you@uwnted money before? How did you
do it? Did you count it aloud? Why did you do iathway?

4. Instrument of Socialization: Every relationship in human society is initiated,
consolidated and sustained through the use of EggguSchool girls may gossip on their way

to the classroom, or boys who have just left thetlfall field boast of their exploits on the

25



field, adult discuss politics at the national oremmational level while linguists may debate
over certain linguistic phenomenon. These areaimtds of the use of language as an
instrument of socialization. This is why a prommh@nthropological linguist, Malinowski,

(1923) described language as a ‘social lubricaDt. you have any friend in your class? How
did you start your friendship when you first metalMowski described the use of language

to establish ties of union as emphatic communion’.

5. Instrument of Cooperation: Block and Trager (1942) define language as “A syiste
of arbitrary vocal symbols by means of which a abgroup cooperates” (p5). It points to the
fact that language could be an instrument of coaimn. This idea could further be
illustrated using the Biblical story of the towef Babel. The people were able to work
together to erect a monumental building which tteeed to ‘touch heaven’ because they

cooperated,

...Let’'s build a great city with a tower that reashto the

skies- a monument to our greatness(Gen 11:4)
This Biblical narrator explains that the people @dinsucceeded in accomplishing this great
task because of the advantage of a common lang&agetually God was reported to have
confounded their language in order to prevent tfrem achieving their set goal. Therefore,
individuals or group of persons who do not shammmon language would not be able to
cooperate even in the smallest task because thaldwot be able to understand each other.

This is a clear indication of the fact that langeiggya veritable weapon of cooperation.

6. Language as a means of Identitytanguage is a means of identity. this case,
language is taken as an external behaviour allowlregidentification of a speaker as a
member of some group. Le Page and Tabouret-Kdl@85) in Tabouret-Keller (1998) states
that “The language spoken by somebody and his mideatity as a speaker of this language
are inseparable: This is surely a piece of knowdealg old as human speech itself. Language
acts are acts of identityThe foregoing points to the fact that each timeopen our mouths

to talk, the linguistic signals we transmit arehtygdistinctive and discriminating. It marks us
out by giving listeners some clues about our etlonicegional background. The implication
is that we are identified by the language we sp@éken an Igho man speaks Igbo, his origin
is traced to the Igbo nation by the people arounddnd his fellow Igbo man may go further
to identify the part of Igbo land he hails fromdbgh the dialect of Igbo he has spoken. Thus,
speakers give away their identity through theiglzage.
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7. Recording of Facts:When a solicitor is preparing a case for his cBerfite goes
through records of similar cases tried in the pasorder to establish a premise for his
argument. Language is used in this way to keeprdsaaf events and cases in the past which
can be used to proffer solutions to present problefi forms of record keeping, such as
historical records, geographical surveys, busiresunts, law reports, etc are essential
because they guarantee the knowledge base of sidrgegenerations, which is a necessary
prerequisite for social development. This functairlanguage is enabled by the property of
displacement which is the property of language ématbles speakers use language to discuss

events or actions which are removed in time andespa

8. The Control of Reality: Language is used in the religious setting for prayand
supplications. The traditional worshipper uses legg to invoke the spiritual powers, the
Christian uses language to solicit for divine im&tion, the Muslim prays to Allah
sometimes in Arabic or any other language. All feraf supernatural belief involve the use
of language as a means of controlling the forceghwthe adherents feel affect their lives.
Let me ask you this question pointedly, do you préfy‘'yes’, how? So you make use of

words in prayer?

9. Language as a means of EntertainmentAdults and children play with language. In
loneliness and solitude, people occupy themselwessinging tunes. Children excite

themselves by singing nursery rhymes. People reaéls which are written in languages
understood by them. Some watch films/videos to ¢ension. Some delight in attending
weekend parties where they listen to music withgsaend dance away their sorrow. Crystal

(1987) captures this dimension of the function& aflanguage in the following words:

There are many situations where the only appareason for the use
of language is the effect the sounds have on tles us listeners. We
can group together here such different cases ashyhmical litanies
of religious groups, the persuasive cadences oftigal speech
making, the dialogue chants used by prisoners aves as they work
the various kinds of language games played by @@rilénd adults (P.

).
10. Transmission of Culture: language and culture are somewhat related in thgesthat

language is a part of culture while culture is esged through language. The culture of a

group of people is transmitted from one generaimotine next via language.
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Summary
In this lecture, we were able to adumbrate the tfans of language. We noted that
language could be used for expressive purposesmoomation of ideas, instrument of
thought, socialization and cooperation, means ehtitly, recording of facts, control qf
reality, entertainment and transmission of cultdieese might not be exhaustive but they
constitute the major functions of language.

Post-Test

1. List ten functions of language.

2. Comment briefly on five of them.

3. Apart from the functions of language discusabdve, mention some other functions

which language performs in a society.
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LECTURE SIX
Origin of Language

Nothing, no doubt, would be more interesting than t
know from historical documents the exact procgss b
which the first man began to lisp his first wordagd
thus to be rid forever of all the theories on thigio
of speech.

Max Muller, 1874

Introduction

There have been many speculations on the origifsuofan language. Questions such as:
what is the world's oldest spoken language? Howymanguages are there? Have all

languages developed from a single source? Whatheaknguage spoken in the Garden of
Eden? How did words come to be in the beginning@sfjons like these and several others
sound fascinating and they have provoked sevemdrearents and discussions whose history
dates back 3,000 years. However, the quest hasa&éite and fruitless one due to lack of

direct physical evidence. It is our aim in thistlee to review some of the theories that have
been propounded on the origins of language, thererpnts that have been carried out to

support them and the arguments against the thaasesctively.
Objectives

At the end of this lecture, you should be able to:

1. List the theories of the origin of language
2. Explain the theories of the origin of language
3. Discuss some of the popular experiments carriedcosupport arguments on the
origin of language and
4. Discuss arguments in support or against the respdtieories
Pre - Test

Discuss briefly your belief about the origin of tarage
CONTENT
Early experiments

An Egyptian Pharaoh named Psammetichus 1 who riigniae 7' century BC was reported
to have carried out an experiment around 600 BC.indtucted a servant to isolate two
babies, a set of twins in the company of goats anuiute shepherd (cf. Yule 1996:2).
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According to record, when the children spoke, ih& fvord they uttered wasekos It was
then confirmed that the word means ‘bread’ in Planyga language spoken in west Persia.
The king then exclaimed that Phrygian must havenlibe original language from which
other languages evolved. Both his conclusion anthogelogy were found to be faulty. For
instance Crystal (1971:47) feels tHakoswas in fact the sound made by sheep and the
children most probably heard it from the sheep. e\, it is difficult to believe that a sheep
even Phrygian one can produce such sound. Nevesdt is believed that the experiment
was not properly controlled.

King James IV of Scotland (1473-1513) was said dgehcarried out a similar experiment.
The king took a dumb woman and put her in an isdigtlace and gave her two young
children. He equipped them with the basic necessiif life i.e. food, drinks, fire, candles
clothing etc. According to the narrative, when thddren attained speaking age, they “Spak
very guid Ebrew”. As a result of this it was assdrbg the king that Hebrew must have been
the first language ever spoken. (Yule 1996:2)

The Holy Roman Emperor, Frederick Il of Hohenstauf#194-1250) was reported to have
carried out another experiment with children. Acliog to the chronicle of a Franciscan friar,
Brother Salimbene: he made linguistic experimenttlom vile bodies of hapless infants,
bidding foster-mothers and nurses to feed, batlewash the children, but in no wise speak
with them; for he would have learnt whether theyuldospeak Hebrew language (which was
assumed to be the first), or Greek, or Latin, orokiPerchance in the tongue of their parents
of whom they had been born. But he laboured in,Mainthe children could not live without

clapping of hands, and gestures, and gladnessuot&sance, and blandishments.

Non experimental theorizing has also given us abermof supposed origins of language. In
the 17" century, a Swedish philologist Andreas Kemke ctadrthat in the temptation scene
in the Garden of Eden, God spoke Swedish, Adam esfizdnish and the serpent spoke

French.

Darwin posited that speech was in origin nothingrbauth pantomime (the use of movement
and the expression of your face to communicate gongeor tell a story) in which the vocal

organs unconsciously attempted to mimic gesturabdéhnands.

Lastly, at a first linguistic congress held in 1984vas seriously argued that Turkish is at the
root of all languages, all words being derived &githe Turkish word for 'sun’, the first word
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to strike human fancy. These are all expressionsentiments which do not have any
scientific proof. The foregoing reveals that sel/¢haories have been propounded as to the
origin of language. None of them has been found ptetely satisfactory and without

guestions.
Theories of the Origins of Language

In the sub-section that follows, we shall make rffo give a brief account of the several
theories on the origin of language and the shoriiegs resulting from the claims
respectively. The theories below have been suggjdstevarious writers to account for the

origin of language.

The 'Bow-Wow' Theory
This theory holds that speech arose through peopiating the sounds of the environment or

natural sounds such as cries of animals. Propordrites theory drew their evidence from

the use of 'onomatopoeic’ words. (Refer to Lecfilmeee under arbitrariness of language).
However, only few of these exist in languages athaguages vary so much in the way they
represent natural sounds. In addition, the theamgsdnot account for the arbitrariness of

human language. Therefore, it holds little support.

The 'Pooh-Pooh’ Theory
This was propounded by Jean Jacques Rousseat iti8thcentury. According to him,

speech arose through people making instinctive iemalt cries caused by pain, anger, and
joy. The main evidence came from the universal afsgounds as interjections such Ass!
Hey! Wow! etc; but no language contains many of these, rmanty case the clicks, intakes of
breath, and other noises, which are, used in thisbvear little relationship to the consonants
and vowels found in phonology. It does not expthm symbolic nature of language and why
animals could not develop speech since they cadupe such instinctive cries. It fails to
properly account for the source of sounds sinas itot able to establish the relationship

between the expressive cries and sounds of language

The 'Ding-Dong' Theory
This theory opines that speech arose because pezguteed to every external stimuli and

spontaneously and produced sounds (oral gestureghwin some way reflected the
environment. In other words, the theory proposé&stionship between physical gestures and

orally produced sounds. The main evidence woulthbeainiversal use of sounds for words of
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certain meaning, but apart from a few cases of rgppaound symbolism, the theory has no
justification. Some examples have been cited-'masnsipposed to reflect the movement of
the lips as the mouth approaches the breast ardidpg’ or ‘ta-ta’ show the lips and tongue
respectively waving ‘good-bye’.

The ‘Yo-he-ho’ Theory

This theory was put forward by Noire, a™&entury scholar. The theory claims that speech
developed from the sounds accompanying peoplesrteffis they work. As they were
working together, their physical efforts producesnenunal, rhythmical grunts, which in due
course was developed into chants, and later lamguélge main evidence would be the
universal use of prosodic features, especiallyxpfession and what we find in language as a
whole is so immense that an explanation for theedawould still have to be found. The
theory places the development of human languagenme social context. Anagbogu, Mbah
and Emeh (2010:6) note that the advantage of t@ery is that it explains why plosives
occur first in human speech during child’s languagguisition. However, it fails to explain

how such vocal sounds developed into human speech.

The 'La-La’ or Musical Theory
Jespersen himself felt that, if any single fact@swgoing to initiate human language, it

would arise from the romantic side of life-soundsaiated with love, play, poetic feeling, or
even song. But again, the gap between the emotiandl the rational aspects of each
expression would still have to be accounted forloBbphers like Aristotle, Democritus and
the Epicureans believed that Philosophers origthbte‘convention’ or agreement. However,
they fail to explain how people who hado nprevious means of mutual

understanding could have reached agreement.

The Contact Theory
The proponents of this theory hold that languagseaifrom the need to make contact. In the

process contact sounds are produced, followed Yyamed finally call which later led to the
production of word. The claim sound very weak bseatiraises questions. For instance, why

haven’t animals developed speeches since most Enim@ke noises to establish contact?

Gesture Theory
Gesture theory claims that language metamorphased dgestures. In other words, gestures

preceded speech. One of the evidence in suppattii®ftheory is that speakers of many
different languages make use of gestures tremehddtm instance, a hungry beggar would

easily signal a passer-by to give him/her monesibyply touching his mouth and rubbing
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his stomach to signal hunger. The stone-age mesx ¢cbmmunicated amongst themselves.
The claim of this theory was rejected on the greutitht it could not prove how gestures
developed into speech. However, it seems to béhtdary with the most significant evidence
in support of the origin of language. Anagbogu, Klamd Emeh (2010:7) assert that it is a
more plausible theory of the origin of languagenttiae other theories for the following

evidence:

* The clue from the study of the fossils of the Nesatithl (primitive) man
 The ability of the linguistic chimps to master these complex gestures for
communication
e The clue from the behaviour of higher animals,gl®himps and other primates) and
deaf mutes.
In conclusion, these theories are mere speculabecause they present unconvincing and

unsatisfactory evidence in support of the originlasfguage except for the gesture theory.
However, the inability of the theories to trace hlamguage is articulated from the claims

they make makes the search for the origin of lagguan illusion.

Summary
In this lecture, we have been able to explore thgiroof language by highlighting th

various theories propounded to support the oriditanguage. These are the bow-wow
theory, the pooh-pooh theory, the Yo-he-ho theding, ding dong theory la-la/ music
theory, the contact theory and the gesture theédfy. noted the laps in the respective
theories and concluded that the theories were g & provide convincing angd
satisfactory evidence to supportir claims
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Post-Test

1. Discuss some of the experiments carried oulhéneffort to understand the origin of
language.

2. Many theories have been propounded on thygnoof language. Discuss at least three
of them.
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LECTURE SEVEN
Definition of Linguistics
Introduction

There are some misconceptions about who a linguigtor instance, after graduating from
the University of Ibadan in 1999, a man was looking job as English Teacher in a
government secondary school. His friend took hinth® chairman of the Teaching Service
Commission (TESCOM) in his state, who happeneceta friend of his. The man asked him
what he read in the University and he told himuiisgjcs. To that he said “well, we only need
an English Language teacher, we are not interést&deek, Latin, French or German”. | told
him | actually came to apply for English, but hesweot very sure that | would be qualified
since | did not study English Language in the Ursitg. Eventually, he told me that he
would not be able to recommend me. He advised nadtémd the interview, the following
day and if he was able to convince the panel erunewers, he would be considered. In fact,
he asked him how many languages he could speakeaadswered two: Yoruba and English.

The man was surprised.

The understanding of many people is that once yeuaalinguist, then, you must be a
‘polyglot’- somebody who is fluent in many languag&his may not necessarily be so. There
are linguists who are monolingual (speak only acaeglage). So, this lecture is aimed at

clarifying issues on the question of who a lingissaind what linguistics is all about.
Objectives

At the end of this lecture, you should be able to:

1. Define linguistics;

2. Explain who a linguist is; and

3. Discuss certain misconceptions about the suljatter of linguistics.
Pre-Test

What is Linguistics?

Explain the features that qualify linguistics asceéence.
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CONTENT

Linguistics has been defined in general dictiorsa@s ‘the science of language’ or ‘the
scientific study of language’. In the view of Akrieaj, Demers, Farmer and Harnish (2008:5)
linguistics...“is concerned with the nature of laage and (linguistic) communication”.
Although, linguistics is the only academic disanglithat deals with language alone, and there
are aspects of language that it alone is concewidd its practitioners cannot claim a
monopoly of the whole of the subject matter. A mmd other disciplines, such as literature,
Anthropology, sociology, even computer science/ dathh language in one way or another
and the boundaries between them and linguisticaatréxed.

Crystal (2008:283) defines linguistics as “the stifec study of language also called

linguistics Science” He notes that the developnm@nlinguistics as a discipline has been
relatively recent and rapid”, Atchison (1972:3) Exps that linguistics tries to answer the
following questions: what is language and how desuage work? How does human
language differ from animal communication? How daehild learn to speak? How does one
write down and analyze an unwritten language? Whiadguages change etc. The linguist is
thus interested in how language works and he daesby studying specific languages, as
objectively as possible, while avoiding the misaptons of the nature of languages which

have been so dominant.
Linguistics as a Science

Since we have defined linguistics as the sciensificly of language, we need to explain what
makes linguistics scientific. The linguist in hisidy of language tries to probe into various
aspects of the subject matter of language by agkiregtions, such as: what do all languages
have in common? What are specific to individuablaeges? To what extent are social class
differences reflected in language? Linguists whasstibe to the definition of their discipline
as the scientific study of language do so becabsg know the difference between a
scientific and non-scientific way of studying lamge. Every well established science

employs the following procedures:

a. Observation

b. Report of observations

c. Statement of hypothesis (intelligent guessyvork
d. Calculations

e. Predictions

f. Testing of predictions by further observations
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Furthermore, the communication of scientific resubnsists of records of speech utterance,
such as tables of observed data, and collectiolh mfedictions and formulas for convenient

calculation.

A scientific investigation must be observable athi pure sciences; the data with which the
linguist works must be observable, representing dingent speech situation. A linguistic
investigation like a biological investigation is pimcal, rather than being speculative or
Intuitive. It operates with publicly verifiable d@atobtained by means of observation or
experiment. Linguistic study is characterized byrfphenomena as in other sciences. These

are:

a. Explicitness
b. Systematicity
c. Obijectivity
d. Economy

Explicitness implies that linguistic analysis should be cleard aexact. Procedures,
conclusions and rules should be clear, straighdodwand experimentally verifiable.
Therefore, in the study of linguistics, the termiogpes employed are well defined, rules are
clearly stated, the criteria used are overtly anted for and the underlying assumptions or
generalizations are clearly indicated. Traditiogghmmar was abandoned because of the
absence of explicitness and consistency of datasadanguages. For instance one does not

fully understand how words are divided into paftspeech.

Linguistics is systematicin the sense that there is a network of pattere&dionships that
make up the organization of language. In other wpolihguistic analyses should follow a
specific method and descriptive framework. Languésgdf is characterized as a system, and
often as an hierarchically ordered arrangementystesns. Our beliefs, guesswork and

assumptions should be tested rigorously and iigiadbsequence to avoid contradictions.

Another characteristics shared by linguistics anide physical sciences is objectivity.
Objectivity simply implies that procedures and results arédiable and the techniques used
are valid such that results emanating from a listjuiiresearch should survive the most
rigorous scrutiny. In that case, the result wilneen the same each time the experiment is

repeated.
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Finally, linguistic description is expected to &@sonomical This is the major driving force of
modern linguistics in the 2century. It simply implies that linguistics and/should select
the most economical path to solving problems winemet are alternatives. In other words, if
two options are available, the shorter and simal@rnative should be preferred since it is
often economical in terms of time and space. Howevdias to be pointed out that clarity
should not suffer in the process. The principle@dnomy manifests in the speech patterns of
individual languages and the current linguistiooties. For instance, the Minimalist Program
propounded by Noam Chomsky is based on three ecpnommciples: Economy of

Representation, Economy of DerivatiorandEconomy of Grammar.

Experimental techniques are widely used in lingesstespecially in those fields that have
been influenced by the methods of sciences wheyergrentation is routine. Phonetics is the
branch of linguistic most involved in this approaghth several other areas, such as child
language acquisition and speech pathology. In granand semantics, experimental studies
usually take the form of controlled methods forcidlg judgments about sentences or the
elements they contain. Informants can be askedetttify errors, to rate the acceptability of
sentences, to make judgments of perception or aeimepision, and to carry out a variety of
analytical procedures. In sociolinguistics, tapeordings and video cameras are used to
obtain data and the data is analyzed in a systemaly. Reconstruction techniques are used
in comparative philology. For instance, the formk Rroto-Indo-European and other
reconstructed languages have been systematicatigd@ut by researchers. In regard to the
discussion so far, Crystal (1987: 412) assertslimAs:

Linguistics shares with other sciences a concerbetmbjective,
systematic, consistent, and explicit in its accooihtanguage.
Like other sciences, it aims to collect data, tegpotheses,
devise models, and construct theories. Its subjaetter,

however, is unique: at one extreme, it overlap$ wiich ‘hard’

sciences as physics and anatomy; at the othenviilves such
traditional ‘arts’ subjects as philosophy and liggy criticism.

The field of linguistics includes both science #émel humanities
and offers breadth of coverage that, for many asgistudents
of the subject, is the primary source of its appeal

Misconceptions about Linguistics

1. Polyglotism: Linguistics is not the ability to speak many langess Manyrenowned
linguists are monolingual. For example, Noam Chomsine of the most popular and the

most quoted linguists in the world, speaks only IEhgLanguage. On the contrary, King
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Mithridates of Asia Minor was said to have spokerity-five languages (cf. Anagbogu,

Mbah and Emeh 2010:22) though he was not a lingliclay, illiterate traders speak variety
of languages to enable them make contact with thestomers to be. It is not one's ability to
speak many languages that makes him a linguist,bbirtg able to describe a language
authoritatively; knowing the principles on whichnuages work, the kind of differences
which exist between one language and another amhshinguistics is not synonymous to

language teaching or learning. It equips an indigldto approach the study of language
confidently and, systematically. It also improveses ability to learn new languages; this
ability is just a by-product of the training oneceeses. However, it is an advantage for a

linguist to be a polyglot.

2. Literary Criticism: Linguistics is not really concerned with evaluatiagguage in

use; this is the preoccupation of literary critiéslinguist, of course may study the kind of
language used in literary texts, when he does bi@sapproaches it objectively. The literary
critic on their own approaches the study of languase in texts subjectively. Literary critics
are known for prescribing rules of correctness, neag linguists are known for describing

what the language speaker says, rather than télimgvhat to say.

3. Philology: Philology is the scientific study of the developrmei language or of a
particular language. In Philology, an analyst magut attention on a diachronic study (the
study of the historical development of languagessitime), he investigates how different
languages have developed over the years, or howeclrr&panish and Italian developed from
Latin; Igbo, Yoruba and Edo from Niger-Congo familthe philologist may also preoccupy
himself with issues such as the origin of langudle,first language ever spoken. Over the
years, this profession has been practiced in aneamsh way, so the practitioners were not
considered strictly speaking, as linguists. Howetewards the end of the I&entury, it
became systematic. Thus nowadays we now have qiylohs part of linguistics. For
example, Emeritus Professor Ben Elugbe is a Profess Comparative Philology. In his
Comparative Phonology of Edoid, he made extensse af sophisticated equipment and

experiments.

4. Traditional Grammar: Traditional Grammar was the earliest type of gramthat
existed. The term is often used to summarize thgeaf attitudes and methods found in the
period of grammatical study before the advent pfuistics. The ‘tradition’ in question is
over 2000 years old; and includes the work clabsigieek and Roman grammarians,
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Renaissance writers, and™&entury prescriptive grammarians. Linguists gemgnase the
term pejoratively (in a negative sense), identifyan unscientific approach to grammatical

study in terms of Latin with scant regard for engail facts.

Summary

In this lecture, you were exposed to the disciplofelinguistics as an academic
endeavour. We explained that though linguisticstisated in the humanities, it is indeged
a science by highlighting the characteristics thatlify it as a science as other sciendes.
These are explicitness, systematic, objectivity aednomy. Finally, some of the
misconceptions about the subject matter of lingegssuch as Polyglotism, literary
criticism, Philology and Traditional Grammar wergpkined. We believe that this
lecture will deepen your understanding of Lingaistas a discipline.

Post-Test

1. How would you define linguistics?

2. Do you agree that linguistics is the scientdiady of language? Justify your answer
with detailed explanation.

3. There are certain misconceptions about lingigstvhat are they?
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LECTURE EIGHT
Branches of Linguistics
Introduction

In the previous lecture, we explained the concéphquistics in detail as well as the features
that qualifies it as a science like other discigdéinn the sciences. In this lecture, we shall go
further to elaborate our explanation by lookingh&t branches of linguistics. As noted earlier,
the subject matter of linguistics is widening itoge. As new technologies and ideas are
evolving, linguistics analysis become more soptaséd and complex. It keeps developing
internally as well as extending its tentacles teeotisciplines. Following Crystal (2008:284),
we attribute this development to the contributioh®Noam Chomsky, an American Linguist
and his Associates whose analytical techniquedlamtetical claims are more sophisticated
and complex and have given linguistics an unpradede scope and applicability.

Nevertheless, we shall make effort to explain tgaiBcant ones amongst them.

Objectives

At the end of this lecture, you should be able to

1. Mention the branches of linguistics
2. Explain the branches of linguistics
3. ldentify the yard stick(s) that may be used to maisénction between on branch and

the other

Pre-Test

Explain the branches of linguistics
Content

Branches of Linguistics

Linguistics could be divided into eight narrow bchas based on focus and interest. But to
make our analysis easier, we shall restrict ouwrudision to four broad sub-classifications as

listed below:

» Descriptive linguistics

» General or Theoretical linguistics
» Historical linguistics

» Comparative linguistics
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Descriptive Linguistics

This is an aspect of linguistics that attemptd@scribe a specific languadgey giving a
comprehensive, systematic, objective and preciseust of its patterns and use as it were at
a particular point in time.lt is not based on assumptions or prescriptior lkaditional
grammar. The implication of this is that the lingjuloes not take into account what changes
that have occurred or that would occur with anyeaspf the language like loss of sound or
change in the meaning of a particular lexical itesnich may have occurred after data
collection. The language is described based on ftowas found as at the time of
investigation. Without description, it will be ddllt to make theoretical claims or

generalisations across languages. The emphasesofiptive linguistics is on ‘a language’

General or Theoretical Linguistics

This aspect of linguisticattempts to make generalisations about the behawablanguages.

In other words, it attempts to establish generaiggules (often called universal principles)

for studying all languages and as well determine tbatures or properties of human
languages. It includes both descriptive and coatpar analysis of the subject matter. In this
case, a descriptive statement is subjected toadélizcted from different languages such that
claims could be made that such statement appliai tbe languages. For instance, negation
Is said to be universal property of languages smtdanguages have a way of negating
affirmative statements. The emphasis of theoreliicguistics is on ‘languages’ contrary to

descriptive linguistics whose emphasis is on ‘@glege’.
Historical Linguistics

The interest of this aspect of linguistics is ted#éethe way a language or languages has
developed over a period of timét examines the causes and consequences of such
development on the language and relates the fisdinggeneral linguistic theory. For
instance, the studies that gave rise to the cles8dn of languages into various families and
the studies that trace the development of modeglignfrom old English are historical in
nature. It is noteworthy that the emphasis of hiséb linguistics is on the development of

language.

Comparative Linguistics

This is a major branch of linguistics concernedhwihe comparison of two or more

languagesIn other words, it makes statements comparindaaeires of different languages.
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The comparison takes different approaches. Thgukages may be compared historically (i.e.
comparative historical linguistics), or typologigaki.e. involving a comparison between
certain features of the concerned languages). Aoflavork has been done in tracing the
language groups in Africa. This could be througle tldentification of regular sound
correspondences across the languages under iratestigComparative historical linguists
draw up lists of correspondence on the basis ofchwithey reach valid conclusions.
Comparative studies could be diachronic (if it asva period of time i.e. historical) or
synchronic (if it is covers a particular point irme). However, the emphasis is on the

comparison of two or more languages.

Summary
In this lecture, we were able to make an overvidwhe branches of linguistics. We

discussed four branches of linguistics based omsfaand wide range of interests viz-
Descriptive, Theoretical, Historical and Comparativnguistics. We discovered a netwofrk
of relationships that exists among the various ¢iies. For instance, to do comparatjve
linguistics, there must be description which maguteto generalisation and the description
may cover a period of time making it historical. \Werefore conclude that the branches
are interdependent. However, it is the focus amer@st of the branches that distinguish
them from other branches.

Post Test

1. List and explain the branches of linguistics
2. Distinguish Theoretical linguistics and Comparafinguistics
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LECTURE NINE
Levels of Linguistic Description

Introduction

Linguistics has various levels on which analysibased just like other disciplines studied in
schools and colleges. However, the focus or obpécstudy in each level isanguage
According to Yussuf (1996), the levels constitute tlifferent facets (i.e. parts) of linguistic
organisation of any given human language. Eadhefevel has peculiar terminologies and
methods of analysis though they must interrelate matural way to enable us account for any
given human language. In the previous lecture, wgeudsed the various branches of
linguistics and we pointed out that Descriptiveglirstics is the central concern of linguistics.
The levels we shall discuss here are the leveléngtiistic description which can also be
called sub-divisions of descriptive linguistics.hefefore, we shall make effort to discuss
these levels in detail to enable you understand wheh level is all about and how to carry
out linguistic analysis based on any of the levels.

Objectives
At the end of this lecture, you should be able to:

1. List the different levels of linguistic analy
2. Discuss each of the levels briefly and
3. Distinguish between one level and another

Pre - Test
1. What is the difference between phonetics@rahology?
Levels of Linguistic Description

The five sub-divisions of descriptive or theoretitiaguistics are phonetics, phonology,
morphology, syntax, semantics and pragmatics. W& &hiefly discuss these aspects of

linguistics pointing out their focus and interest.

Phonetics: is the study of speech sounds used across langhageshese sounds are
produced (articulatory phonetics), how these souralgel from the speaker to the listener
(acoustic phonetics) and how the listener hears amderstand the speaker (auditory
phonetics) According to Akmajian, Demers, Farmer and Harn&b0g: 65), it is concerned

with how speech sounds are produced in the voaeal &s well as the physical properties of
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the speech sound waves generated by the larynxaoad tract. In other words, one can say

that the phonetician is interested in:

* The organs of speech and their use in articulaif@peech sounds

» Features, description and classification of spsecimds (e.g. consonants and vowels)
e Transmission of speech sounds (e.g. through air)

* The physiology of hearing and understanding

* Recording and proper transcription

Our definition above reveals that the unit of stildyphonetics is the speech sound. It also
reveals the three aspects of phonetics: produciiansmission and perception. These make
up the three branches of phonetics Wrticulatory Phonetics Auditory Phonetics and
Acoustic PhoneticsHowever, recent studies introduced a new brancthéoexisting three
named Forensic phoneticgcf. Yule 1996:41). In summary, we have four breg of

phonetics briefly described below:

Articulatory phonetics studies how vocal organs (organs of speech) argpoiated for the
purpose of producing speech sounds. Every normralahubeing has the ability to produce

varieties of sounds.

Auditory phonetics is the study of how the hearer perceives andpré¢s speech sounds.
Simply put, it is the study of the perception oéeph sounds.

Acoustic phoneticsdeals with the study of speech as sound wavebkdanair. It involves
physics and mathematics. A lot of instrumentatiorlectronics and computer modelling is
involved. Some of the instruments commonly usedagoustics are the oscillomink and

spectrograms. These instruments are found in tbegqiits laboratory.

Forensic Phoneticsspecializes in the analysis of speech sounds &opthipose of detecting

criminals.

The foregoing is presented in the diagram below:
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Phonetics

Articulatory Auditory Acoustic Forensic
(production of (transmission of (perception of Anélysis of
speech sounds) speech sounds) speech sounds) speech sounds for

criminals’ detection)

Phonology: studies how speech sounds occur in languages end tihhese sounds are
patterned according to regular rules. The goalhanplogy is to study the properties of the
sound systems which speakers must learn or inteenial order to use their language for the
purpose of communication. In line with our explaoat Oyebade (2008:2) defines it as.. “the
scientific study of the arbitrary vocal symbols dise human speech and the patterns into
which these symbols enter to produce intelligenéaningful utterances”; While Agbedo
(2000: 59) defines it as functional phonetics ia s$ense that it is concerned with the ways in
which sounds and prosodic features defined by gitsnare used in given natural languages.
Therefore, when approaching the sound systemsngjukges, it is necessary to study not
only the physical properties of the attested soubds also the grammatical properties of
these sounds. Hyman (1975) observes that everydaegin the world has its own sound
system and sound pattern (i.e. the set of sounds dbcur in a given language; the
permissible arrangements of these sounds in wandstlae processes that lead to sound
change. Our discussion so far shows that thererédationship existing between phonetics
and phonology. This difference, we believe, is atenaof interest and approach. While
phonetics deals with the physical production of hurspeech sounds without reference to a
particular language, phonology deals with how fteeesh sounds described by phonetics can
be combined systematically to form meaningful attees in a particular language. In other
words, phonetics and phonology are complementaapguages have certain constraints on
the occurrence of sounds. For instance, Yoruba doegpermit consonant clusters (i.e. a
sequence of two or more consonants) neither doakoiv word final consonants, whereas

English does. These issues would be treated il deteur phonology courses.

Morphology: is defined generally as the study of the intestalcture of words. Fromkin,
Rodman and Hyams (2011: 81), define it as “theystfdhe internal structure of words, and
of the rules by which words are formed”. The wardrphology literally means ‘the study of
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forms’. It was originally used in Biology, but si¢the middle of the fBcentury, it has been
used to describe the types of investigation whichlyse all those basic elements which are
used in a language. These elements are technkrallyn as morphemes. The morpheme is a
minimal unit of meaning or grammatical function (¥1996, Fromkin, Rodman and Hyams
2011). In the mental compartment where all words stored, there are rules which govern
the formation of words in languages. This companime known as thdéexicon or mental
dictionary. The discussion so far shows that the basic whittudy in morphology arthe
morphemeand the word For instance, in the wordsndo and disobeythere are two
morphemes respectivelyn- anddis- are morphemes meaning ‘not’ (i.e. they are negativ
morphemes) whilelo andobeyare full words which are verbs. The example shdwas the
forms must have meaning to qualify as morphemesyTherged to derive the new forms
undoanddisobey.

Syntax: Etymologically, the word syntax could be tracedattwient Greek wordyntaxis
meaning ‘arrangement’ or ‘setting out together'nyx concerns itself with the meaningful
organization of words into phrases, clauses antesees which are larger grammatical units.
Chomsky (2002:1) defines it as “the principles gmibcesses by which sentences are
constructed in particular languages.” In the cardion of sentences, the meaning of a
sentence depends to a great extent on the meaofitigs words of which it is composed. But
the structure of the sentence also contributesstanieaning. Therefore, word order can
change meaning. For exampke lion killed the mardoes not mean the same thing Hse
man killed a lion The starting point of syntax is the classificatmf the words in a particular
language into grammatical classes or categoried) as nouns, verbs, adjectives, adverbs,
pronouns, propositions, articles, etc. Each languags a way of selecting these different
words and arranging them systematically to formngratically correct sentences. For
example Yoruba, Igbo and English active senteacessSVO (i.e. sequence of Subject, Verb,

Object) as in the examples below:

Subject Verb Object

Olu je iyan (Yoruba)

Olu rri nri ji (Igbo)

Olu ate pounded yam. (English)

Therefore, at the level of syntax, words are comdbiar merged to form phrases, clauses and
sentences based on the rules that govern a langllagemplication is that the basic units of

analysis in syntax are thpdrase the clauseand thesentence.
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Semantics: Semantics is concerned with the study of meaningthe words of Saeed
(2003:3), it “..is the study of meaning communichatierough language.” Generally, it studies
the meaning of words and sentences in languagesveAare learning a language we also
learn the meaning of words and sentences in tlguéage. Studies reveal that meaning across
languages is often difficult to pin down, the megnodf meaning, not an exception. Odgen
and Richards (1923) gave twenty-two definitionsnafaning. This is to show that meaning in
itself is illusive and elastic. For this reason,istcommon to find cases of lexical and
structural ambiguity in languages. For exampleg wordsbank andfoot have more than a

single meaning as illustrated below:

Bank: (a) a financial institution, (b) shore (c) do mess or transact
Foot: (1) part of the leg (b) base or bottom of sonregh(c) unit of length

The examples show that context have roles to plape interpretation of meaning. In this
regard, there is always an attempt, in semantidysisa to focus on what the words
conventionally mean rather than on what a speakightnwant the words to mean in a
particular occasion (i.e. context). This techniegproach to meaning emphasizes the
objective and the general. However, speakers ofamguage know how to combine words to
produce meaningful utterances. Semantics unitestfadr levels of analysis since they all aim
to communicate meaning. Simply speaking, semaittittsee output or product of all levels of

linguistic analysis.

Pragmatics: is concerned with the interaction of semantic krealge with our knowledge of
the world, taking into account contexts of useislia relatively new branch of linguistics
which studies the intended meaning of a speakenuld be said to be the study of invisible'
meaning, or how we recognize what is meant evemvthisn't actually said (or written). In
order for that to happen, speakers must be aldepend on a lot of shared assumptions and
expectations. The investigation of those assumgtamd expectations provides us with some
insights into how more gets communicated than isl $8ee Yule 1996:127, Griffiths
2006:1). A pragmatic study helps us to make ditbns between sentence meaning and
speaker meaning. Therefore, utterances are unddrgtorelation to specific contexts and
specific communication purposes. A popular aspégiragmatics is the Speech Act theory
developed by J. L. Austin in 1955 and published1@75). The theory identifies three types
of acts:

* Locutionary Act (The act of uttering or saying something that msdese in a language)
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* lllocutionary Act (the act performed during utterance or the usghich language could
be put such as promising, swearing, pronouncingnivwg etc.)

» Perlocutionary Act (This is the effect of lllocutionary act or itsstét e.g. persuading)

Order of Levels
Having discussed the various levels, it is obvitha they take certain order. Therefore, one

can analyze linguistic data in the following order:

Phonetis |, | Phonoloy (> Morphology (» Syntax [»f Semantics » Pragmais

This does not imply that the levels are totallyapendent as we earlier mentioned rather it

enables one approach linguistic analysis systeniBtic

Summary

In this lecture, we were able to explain the sixjandevels of linguistics analysis @
description. Though our explanation is not exhaestit highlighted the major focus and
interest at each level. These levels are phonept®nology, morphology, syntaj
semantics and pragmatics. The field of linguisticéast growing, many fields have begn
incorporated and others are still being integrateldwever, the various levels are
interrelated and interdependent because the oatmurte level can serve as input to another
level.

=
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LECTURE TEN
The Interface of Linguistics and Other Disciplines

Introduction

The subject matter of linguistics is the study afiguage in all ramifications. However, its
scientific nature has attracted interests from rothisciplines including pure sciences. The
reason is that there has been tremendous intanaamio interdependence between linguistics
and other disciplines yielding overlapping intesef®ecently, this development has continued
to widen the scope of the subject matter. As altreadot of interdisciplinary subjects have
come to existence such as Sociolinguistics, Psyupgbktics, Applied Linguistics,
Computational linguistics, Philosophical linguistic Neurolinguistics, Mathematical
linguistics, Theolinguistics, Biological linguisicGeographical Linguistics, Anthropological
linguistics, Clinical linguistics and Internet liaigtics etc. It is the goal of this unit to expose
the nature of this overlap as well as the inteasd focus of these (sub) branches of

linguistics which have sprung up to meet the sdierdemands of the present society .

Objectives

At the end of this lecture, you should be able to:
1. Mention relevant disciplines that have interedinguistics
2. Explain the sub-division of linguistics that keadeveloped from this interest

Pre - Test
Linguistics is a versatile discipline which canifito the humanities and sciences, discuss.
Content

Sociolinguistics: Sociolinguistics deals with the inter-relationstbptween language and
society. It is a field of linguistics which relatsscietal problem to language problem. It
answers the question "How do our social and cultbackgrounds affect our use of
language?" It tries to provide answers to questides who, sayswhat, to whom, when,
where, howandwhy. It studies the use of language in its social arltli@al contexts. It also
studies the norms of society at large and exanfioasthe individual exploits his awareness
of the society's norms in order to achieve pardicelfects. Basically, Sociolinguistics is the
study of:
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a. language in a society or speech community

b. language varieties

c. Language function.

Its subject matter has strong connections to Amiblapy, through the investigation of
language and culture, and to society, through teia role that language plays in the
organization of social groups and psychology, paldrly with regard to how attitudes and
perceptions are expressed and how in-group androup behaviours are identified.

Psycholinguistics: Originated from the Greek word 'psykhe’ 'mind',ihdlingua,’ 'tongue’
and the suffix 'istics' it studies the mental aspafclanguage, especially its acquisition,
storage, comprehension and production. The Brisythologist, Francis Galton is usually
regarded as the first person to do psycholingusstigeriments, when he tried to probe his
own and other people's word association. Psyadpaikstics studies how individuals produce
understand and acquire language. It is a fieldf ioognitive sciences that reflects mainly the
insights or knowledge of psychology and linguistieexd to a lesser extent artificial
intelligence, neuroscience and philosophy. Moratsamphasizes the knowledge of language
and the mental processes involved in ordinary lagguuse. Practitioners in the field also
examine the social rules involved in language uskthe brain mechanisms associated with
language. Such areas range from language compreherghild language acquisition,
speech/language disorders, childhood bilingualistognitive implications of language
development etc.

Computational Linguistics (CL): This is a discipline that spans linguistics and patar
science and is concerned with the designing of eaatipnal models that can capture native
speaker knowledge of language so that a human bearg engage computer in a
conversation. It also involves the use of humaguistic insights into the theory of language
structure in the development or writing of compytengrammes for automatic or machine
translation. McGuigan (2003:1) in Odoje (2010:13eaats that CL has attracted tremendous
research interest in speech recognition, speeckthesis, automated grammar correction
system, machine translation, speech interpretagtm others are speech processing,
answering questions and testing grammars. Howegelhniques and concepts of computer
science are used especially with reference to tbhblgms posed by the fields of machine
translation, information retrieval and artificiahtelligence. Some of these computer
applications are briefly explained as followSpeech Recognitionodes speech into text.

Speech synthesidecodes text and turns it into spee&utomated Grammar Correction
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Systemdentifies parts of speech and keeps a comprehetisivof grammatical rules and
their exceptions; whildachine Translatiorallows a computer to translate a text from one

language to another without any aid, just like enan translator (cf. Odoje 2010).

Neurolinguistics: studies the relation of language and communicataodifferent aspects of
brain function. In other words it tries to expldiew the brain understands and produces
language and communication. This involves attengptiincombine neurophysiological theory
(how the brain is structured and how it functiomgdh linguistic theory (how language is
structured and how it functions) (cf. Ahlsen 2008)ch aspects of human language include
speech, hearing, reading, writing or non-verbal @esodf speech related to any aspect of the
brain or brain function. It therefore studies thwicture of the brain and function in relation
to language use, acquisition and disorder. It halbse relationship with psycholinguistics,
but it focuses more on the study of the brain. Tiest common type of neurolinguistic
studies is the study of language and communicaiter a brain damage. Neurolinguists
examine cases of aphasia, developmental languageddrs (e.g. dementia, dyslexia) and
measure brain activity in normal and damaged braiSsholars in this field believe that the
field is heterogeneous in theory and topical coyerdn view of this, Ahlsen (2006:4) asserts
that the field is characterised by interdisciplindocus that spans across many disciplines.
Such as neuroanatomy, neurology, neurophysiologypgophy, psychology, psychiatry,

speech pathology, and computer science.

Clinical Linguistics: This (sub) branch of linguistics studies the agtlan of linguistics to
the analysis of disorders of spoken, written ondanguage. It is preoccupied with the use of
linguistic study of language structure in the dgdimm, diagnosis and treatment of medical
conditions involving written of spoken languageadder e.g. stuttering, aphasia, psychosis,
etc which may occur in educational or clinical isgftt Studies in Neurolinguistics,
Psycholinguistics and language acquisition arevegieto Clinical linguistics.

Mathematical or Statistical Linguistics: This aspect is concerned with the application of
mathematical and statistical models and proceduceslinguistic studies relating to
quantitative counting of linguistic units or itenfeymulation of grammatical rule patterns,
measurement or establishment of the extent to whinfuages are mutually related, dating
different periods in the historical developmenthaiitually related languages. This approach

is used in comparative linguistics, general lingoss and lexicostatistics. In Mathematical
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Linguistics, mathematical properties of languagspeeially, using statistical or algebraic

concepts are studied.

Anthropological Linguistics (AL): This sub-branch of linguistics is concerned witle th
study of the role of language in relation to cwdtyratterns and beliefs of a group of people as
examined using the theories and methods of antlogpoAL aims to achieve this by
gathering data directly from native speakers thhopagrticipant observation. This would
enable the Anthrolinguist have a better understandf the language and its relation to the
overall culture in its natural social context (Cftystal 2008, Danesi 2004). Therefore, the
focus here is the study of language in relatiosdoial or cultural patterns and beliefs. It is
otherwise called Anthrolinguistics. Areas studied anthropological linguistics include

kinship terminology, the Sapir Whorf hypothesisd éinguistic taboo.

Philosophical Linguistics: This is the linguistic study of meaning and cultukegic in
language, the role of language in the explanatibphilosophical concepts e.g. space,
number subjectivity, etc, as well as the statubngluistic theories, approaches, methods and
observations from the view-point of philosophy. Muof what is studied here could be
subsumed under semantics. It studies the role mjukage in explaining philosophical

concepts and of the philosophical status of linguiteories, methods and observations.

Geographical Linguistics: This is the study of the regional distribution ahfjuages and
dialects, seen in relation geographical factorthemenvironment. It studies the geographical
distribution of variables. It is sometimes calledlelct geography or dialectology.

Applied Linguistics: This involves the application of linguistic the@jemethods and
findings, to the explanation ddnguage problems that arise in other domains. t&€ha is
especially used with reference to the field of fgndanguage teaching, but it applies equally
to several other fields, such as stylistics, legiraphy, translation and language planning as
well as to the clinical and educational fields. ¢jeattempts are made to find practical
applications for the ideas which emanate from thiecal linguistics.

Biolinguistics/Biological Linguistics: This is a developing area in linguistics thatigta the
biological preconditions for language developmemd ase in human beings with reference
both to the history of language in human race dnttl danguage development. Topics of
interest to Biolinguists include transmission ohdaage, neurophysiological models of
language production, development of pathologicah®of language behaviour etc.
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Theolinguistics: This refers to the study of the language used kylicai scholars,

theologians, and others involved in the theory airatttice of religious belief.

Internet Linguistics: is a relatively new branch of linguistics that catneexistence as a
result of language use in the internet. It studi@gel forms and styles of language that have
arisen under the influence of the internet androtleseloping media such as Short Message
Service SMS. Proponents of this sub-branch beli¢vat linguistics contribute to
computer/internet mediated communication in terfn&eb interface and usability. Studying
the emerging language on the internet can helpawgconceptual organisation, translation
and web usability. The benefit goes to both welysuaad linguists. It is done in four major

perspectives: sociolinguistics, education, stylssand applied.

Summary

In this lecture, you were exposed to the natuthefinter-relationship between linguistics
and other academic endeavours such as medicineglogy, philosophy, psychology,
anthropology, computer science, mathematics/stsjsand geography. We have also
demonstrated the versatility of linguistics. laiso important to note that some other sub-
branches are still developing.

Post-Test

1. How can linguistics be linked to other fieldsick as medicine, psychology and
computer science?

2. Explain what you understand by the following corisep

a. Neurolinguistics
b. Dialect geography
c. Psycholinguistics
d. Internet linguistics
e. Neurolinguistics
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LECTURE ELEVEN
Language Acquisition

Introduction

Linguists believe that language development ocourshildren irrespective culture, race or
general knowledge. Therefore, every human specas hthe capability of acquiring
language. They also unanimously believe that hulaaguages have similar level of detail
and complexity notwithstanding the language diifiees. However, when one considers the
rate and speed with which children learn languagpecially their first language, one is
forced to think that thersust be a device which facilities easy learningheffirst language.
To discover this device, or mechanism, many thedneve been formulated and tested. Any
of these theories must account for what childremmuit do not do in the process of learning a
language. It is obvious that they do not learn gmurising a language or sentences; rather,
they acquire a set of grammatical rules that endfden to construct and comprehend
sentences they have neither heard nor producedebdioerefore, our goal in this lecture is to
look at some of the mechanisms and theories olukageg acquisition as well as the different

stages in the acquisition process.

Objectives

At the end of this lecture, you should be able to:

1. Explain the mechanisms of language acquisition

2. mention and explain the four majdredries of language acquisition; and
3. explain the different stages of language esiipn.

Pre-Test
1. What do you understand by language acqui$ition
2. Mention three theories of language acquisition

CONTENT
Definition

Language acquisition is the process of learninigsalanguage in children. The study of how
children learn to speak has proved to be one of niost fascinating, important, and
complicated branches of language study in receatsydl his is connected with the natural
interest people take in the developing abilitiesy@fing children. Its significance lies in the

way language acquisition research can assist aleratanding of language in its entirety and
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also in the many applications of this researchalet systematic study actually began in the

mid-20" century.
Ancient Questions

Child language study has received intense atteritam rulers and scholars alike for over
2,000 years, especially in relation to such quastias the origins and growth of language.
Many people thought that the study of linguisticvelepment in the child (language
ontogenesis) would provide clues about the linguiskevelopment of the human race
(language phylogenies). Some interesting simiggitiave been observed between the vocal
tracts of infants and primates, but there is atigireat gap between the emotional expression
of infants and the proportional content of aduligaage, which studies of acquisition have

not yet been able to bridge.

One of the people whose views are remarkably modes the Mogul Emperor of India,
Akbar the Great (1542 - 1605). He believed thatspearose from people listening to others,
and that children who were isolated from human acinivould not be able to speak. Because
some deny this fact, he carried out an experimerntonvince them. He therefore built a
mansion in a place where civilized sounds did each. The newly born were put into that
place of experiment. Honest and active guards vperteover them. Dumb nurses were
employed there to take care of the children. TlaegMwhere the experiment was carried out

was called the Gang Mahal (the dumb-house).

On the §' August 1582, the Emperor went out to hunt. Thet gy (10" August) he went
with a few special attendants to the house of exyat. No cry came from that house of
silence, nor was any speech heard there, even lihthey children were four years old.
Nothing came out except the noise of the dumbBg@vVeridge, 1897 - 1910, pp. 581 - 2).

Parental Diaries

The earliest approach to the study of child languagas to keep a written form of
observations about one's own child. Severdl t8ntury scholars engaged in this task,
including August Schleicher and Charles Darwin. @pproach has gradually lost its grip as
a result of the advent of audio video-recordinghiegues, which allow a more systematic,
objective and comprehensive analysis. Notwithstagthie situation, it has occasionally been
used with good result in recent decades. Notabngrthose who used approach are: Werner
Leopold (1949) and Dietrich Tiedemann (1748 -8geaman Philosopher.
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Below are some extracts from Tiedemann's diary lwiie kept about his son, Friedrich,
(when the child was 6 months) in 1784: “On Februa€) he showed the first signs of
surprise and approval; so far his only expressainmin, anger, impatience and pleasure had
been crying, writhing, laughing. Now, when he samsthing new and delightful, he greeted

it with the exclamation ‘ach! ‘the natural signadmiration’.

After all manner of exercise in the production afés, and after the acquisition of some skill
in using the speech organs variously, he commenmedhe 1# of March, to articulate
consciously and to repeat sounds. His mother saidhimn the syllable 'ma’; he gazed
attentively at her mouth, and attempted to imithte syllable...A few words he pronounced
clearly on November 27 and knew also their meanings exactly; these weapa’ and

'mama’.

On the & of March, at the sight of an object, he would mpés me if he had frequently
heard it, but he still found it hard to pronouncerels of several syllables. On the™36f July,
he finally succeeded in uttering complete thougbrtsisentences, for example, 'there he

stands’, and 'There he lies’.

February 14, 1784, this is as far as my observatgm Other business prevented me from
their continuation. | greatly desire that othersymaake similar ones; it will then be possible
to determine various things by comparison, andithpbrtant branch of psychology, too little
exploited as yet, which studies the developmenhwhan faculties - the foundation of
pedagogy - will make appreciable progress thereffydom C. Marchison and S.K. Langer in
1927)

Theories of Language Acquisition
Three major proposals or views exist on the theafdanguage acquisition. These are:

* Behaviourism and
* Innateness Theory

» Cognitive Theory

Behaviourism: This view is championed by B. F Skinner one offthenders of behaviourist
psychology. He made this proposal in his boéérbal Behaviourpublished in (1957).
Behaviourists are of the view that behaviour obeganism can be accounted for based solely

on observing its interaction with the environment.their view, a child is endowed with
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general learning abilities but not with any langaiapecific knowledge. Therefore, the child
has to acquire language behaviour from the envisimConsequently, early theories of
language acquisition were influenced by behaviouriBehaviourism lays emphasis on
people’s behaviour which are directly observabkheathan on mental systems underlying
these behaviours. Language was seen as a kindrlodlvieehaviour. They proposed some
mechanisms through which children learn languageh sas imitation, correction,

reinforcement, analogy etc. We shall refer to thesechanisms as sub-theories of

behaviourism.

I.  Imitation
According to this theory, a child acquires his/fiest language by listening to adult speakers
and copying and repeating the utterances hearchadrthiem. But the question now arise ‘Do
children learn through imitation?’ At first, thisigstion seems very easy to answer. Children
just listen to what is said around them and imitagespeech they hear. Although imitation is
involved to some extent, researches have provedctiifdren do not learn language by
simply imitating adult’'s speech. They try to im@atvhat they hear but they can’t produce
rules outside the rules of their developing gramrikar instance, the dialogue below is an
effort of a child to imitate what the adult hasdsai
Child: M&&ma
Adult: It's notMaama, SayChiama?
Child: M&ama.
Adult: No! Chi-6- ma
Child: M&-a-ma. (Nweya, G. O. Personal experience)

Adult: He’s going out. Child: He go ouit.

Adult: That's an old-time train. Child: Old-tertrain.

Adult: Adam, say what | say. Where can | put them?Child: Where | can put them?
(Adapted from Fromkin, Rodman and Hyams 2009:326)

The data shows that the child could not go beytwedrtiles of his/her developing grammar.
More so, imitation fails to account for the factattrchildren who are unable to speak for
neurological or physiological reasons are ableetrrl the language spoken to them and
understand it. When they overcome their speech irmeat, they immediately use the
language for speakingOther examples are when it comes to rules ofteaske formation in
English, children confuse regular verbs with irdagwnes. They tend to over-generalize. For
instance, a child may say 'l goed there yesterdtastead of | went there yesterday'. This is

overgeneralization of the rule that affects reguwlarbs. This also is applicable to nouns
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where the regular nouns take '-s' or -es'. Childearning English may say something like: 'l

washed my foots', instead of ‘feet'.

ii. Correction and Reinforcement: Behaviourists also proposed that children learn to
produce correct sentences because they are pbsitreenforced when they make
grammatical utterances and negatively reinforcederwithey make ungrammatical or
incorrect utterances. Evidence shows that cornestlmardly occur, but when they do, they
often concerns mispronunciations or incorrect regpgrof facts (cf.Fromkin, Rodman and
Hyams 201} Linguists believe that what adults judge is theetwalue of the utterances
rather than bad grammar. Therefore, many ungramatasentences are left uncorrected
while some grammatical ones are recast. Whateeecdbe, correction does not explain how
or what children learnt from such adult respongesowv children discover and construct the
correct rules. Our previous examples show thatloénl are unable to make corrections when

they are pointed out. The example above demonsttiaiefact.

lii. Analogy: This mechanism suggests that children put wordstkey to form phrases and
sentences by hearing a sentence and using it aslel to form other sentences. For instance:
If a child had heard the sententeguainted a house whit&here would be a problem if the
child chooses to extend the structure to the gedas in 1 saw the house whitd. gives rise

to an ungrammatical sentence. If it is assumeddhidren learn language by analogy, how
do they know that verbs suchseecannot be used in this kind of structure sincesarpents
show that children never make mistakes of this?sdtie experiments show that children
know about the structure dependency rules at a garly age (cfFromkin Rodman and
Hyams 2009:328 Based on this observation, one is convinced thaliogy does not account
properly for child language acquisition.

iv. Motherese: This mechanism is also callethild-directed speech(CDS) (or informally
baby talk). This mechanism focuses attention on the inpwduiits in language acquisition.
As a child is growing up, adults in the environmerdke efforts to use simplified language
while communicating with him/her. They do not tatkthe child the way they do to other
adults around them. Rather, they are capable gbtedatheir language to give the child
maximum opportunity to interact and learn. Theitetances are considerably simplified,
especially with respect to their grammar and meaniords are used in such a way that the

sounds are repetitive, slow and clear apao poo‘faeces’,wee weeurine'. Motherese
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according to according to Fromkin Rodman and Hy&@4.1) is not syntactically simpler
since it contains wide range of sentence typesimgnfjom simple to complex sentences

which are generally grammatical.

They report that although infants prefer to listenmotherese over normal adult speech,
studies show that using motherese does not signific affect the child’s language
development. Some of the reasons being that in sarteres, adults do not use a special
style of language with children, and there are comities in which adults hardly talk to
babies at all. Nevertheless, children around thédvacquire language in much the same
way, irrespective of these varying circumstancdseréfore, it is adults who are following
children not on the contrary. We can conclusivedly shat motherese helps adults get

children’s attention but it is not a driving forbehind language development.

The foregoing shows that analogy, imitation, cdicecand reinforcement cannot account for
language development because they are based asdbmption that what the child acquires
is a set of vocabulary, sentences or forms ratieem & set of grammatical rules. They place
too much emphasis on environment rather than ogrdmmar-making abilities of the child.
They do not explain the creativity that childreroshin acquiring language, why they go
through stages, or why they make some kinds obtgtrbut not others, for example, “Give

me other one spoon” but not “Is the boy who slegsndreaming about a new car?”

Innateness Theory/Hypothesis

The innateness theory was proposed by Noam Chomskil959) have observed the
weaknesses of behaviourism as demonstrated aldgigeargument in support of innateness
theory is callegpoverty of the stimulus. It arose out of the generative account of laggua
The major support for the innateness theory islthgtistic experience determines very little
the grammar a child acquires in the process ofnilegra language. The linguistic data
presented to children are said to be impoverished [nsufficient) to account for the
complexity and richness of the grammar acquiredtujdren. Therefore, innateness theory
suggests that a normal human child is geneticallgadurally endowed to acquire language
with a system calledlanguage Acquisition Device(LAD). Noam Chomsky argues that
LAD is a device effectively present in the mindsabiildren by which a grammar of their
native language is constructed. (This is not toteay children’s environment plays no role in

language acquisition, rather, its role is to beoarse of linguistic data). It was argued that
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children must be born with an innate capacity &srguage developmerttie human brain is
‘ready' for language, in the sense that when anldre exposed to speech, certain general
principles for discovering or structuring languagetomatically begin to operate. These
principles constitute a child's Language Acquisitidevice (LAD). This theory predicts that
all languages will conform to the principles @hiversal Grammar (UG). The sequence of

events involved in the principle can be represedtagrammatically as shown below:

INPUT LAD OUTPUT
Primary linguistic General language Grammatical Child's speech
data (adult speech) learning principles knowledge (rules)

However, it has been very difficult to formulateetidetail properties of LAD in an

uncontroversial manner, in the light of recent demin generative linguistic theory.

Cognitive Theory/Cognition: This is an alternative theory which argues thatglage
acquisition must be viewed within the context ofchild’s intellectual development.
Linguistic structures will emerge only when there an already-established cognitive
foundation. The theory was propounded by JeaneP{@@96-1980) a Genevan psychologist.
Piaget believed that before a child can use streaificomparison (e.g. my ball is bigger than
yours), he needs first to have developed the cdnakpbility to make relative judgments of

size.
Stages in the Acquisition Process

Children do not just come out to speak fully fornggdmmar like adults. Studies show that
they pass through some stages in the process oiriacgtheir native language. The process
of acquisition is often fast but not instantanedugiven stage may vary from child to child

subject to certain hereditary factors. Fomkin, Radmand Hyams (2011) assert that
observing children developing language reveal tiwatstages are similar, possibly universal.

We shall explain briefly some of these stages énsihbsection below:

The Perception and Production of Speech Sound#:is no longer held that a child is born
with a mind that is empty. Studies show that newbaeact to some minute distinctions in
their environment but not to others. In other worttt® mind is prepared to receive certain
information. They show early response to diffeqgmperties of language as evidenced by the

experiments which show that they increase theikiagcrate (measured by ingeniously
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designed pacifiers) once the visual or auditorymsli exposed to them are varied.
Conversely, the sucking rate decreases when the samuli are repeatedly presented. For
instance, if the newborn hears [pa] and [ba] da]jpthe sucking rate would change but if
he/she hears [pa] repeatedly, the sucking rate dvdetrease. (See Fromkin, Rodman and
Hyams 2011:333-4 for details)

Babbling: Children pass through a stage called babbling wdeleloping a language. This
stage begins around 5-6 months. The sounds produciede those that are not in the child’s
household language. Early babbles mainly consistepéated consonant-vowel sequence
such asmama gagaand dada. This varies more at late babbling. Babbling shdlat the
child or the human mind is ready to receive lingaisiputs. Earlier view held that babbling
Is a prelinguistic stage. This view has change@nttg for the following reasons: (a) It is
generally accepted that humans are born with tigyalo discover units that serve to express
linguistic meanings, and that at a genetically g@etage in neural development, the child
will start producing these units (e.g. sound ortges) depending on the language inputs the
child receives. (b) Recent neurological studiek Ibabbling to the language centres of the
left hemisphere, providing additional evidence ttieg brain specializes for language at a
very early age. These facts, therefore, suggestodbbling is the earliest stage in language
acquisition. It has also been proved that childvbio are deaf from birth go through babbling
stage and make similar kinds of sounds at the same with normal children. This also
shows that children are biologically predisposegdss through this stage.

The One-Word or Holophrastic Stage:Between 12-18 months, children begin to produce a
variety of recognizable single unit utterances abwrized by speech in which single terms
are uttered for everyday objects suchrak, rice, cat, cupetc. while many of these single
forms are used for naming objects, they may alsprbduced in circumstances that suggest
the child is already extending their use. This stagcalledholophrastic or whole phrase
because these one word utterances convey a mogeomessage. For instance, a child can
usedownto mean; request to put down something or to kayydomething has fallen down.
A child can also use come to mean both come, godsand sit. However, it is difficult to
determine exactly what the children’s early wordsamto them. The fact that adults claim to
understand children should not be taken as evidératechildren’s utterance means the same
thing as that of adults since adults have stronlifyabo interpret utterances in terms of the
non linguistic context of the utterance. In additiehildren cannot be interviewed to know

exactly what they mean by those words. Howeves,ifsue is controversial among linguists.
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The Two-Word Stage: This begins around 18 -20 months. The child's volzaip moves
beyond fifty distinct words. By the time the chikl2 years old, a variety of combinations,
similar to 'baby chair’, 'mommy eat’, 'cat bad' ldduave appeared. The adult interpretation
of such combinations is, of course, very much teethe context of their utterance (e.g. 'baby
chair' may be referring to possession 'this is Isatlyair' or as a request 'put baby in chair’ or
as a statement 'baby is in the chair’, dependindifterent contexts. The child does not only
produce speech, but he also receives feedback wisighlly confirms that the utterance is
understood. By age two, when the child producesZiidistinct words, he or she will be
capable of understanding five times as before andkshypically treated as an entertaining

conversational partner by the adult.

Telegraphic Speech:Between the age of 2 and 3 years, the child bggioducing a large
number of utterances which could be classified aii+word utterances. The salient feature
of these utterances ceases to be the number oSwoud the variation in word-form which
begins to appear. The telegraphic speech is clesized by strings of lexical morphemes in
phrases such a3lu drink water cat eat fishandJohn want balletc. The child has clearly
developed some sentence building capacity by thgesand can order the forms correctly. A
number of grammatical inflections begin to appearsome of the words and the simple
prepositions e.gin, on also appear. By the age of 2% years the childalwdary expands
rapidly and the child imitates more talk. By 3, treeabulary has grown to hundreds of words
and pronunciation has become closer to the fornthefadult language. The telegraphic
speech is characterized by the omission of grancalatiords e.g. 'the' and 'is'.

Post -Test
1. What do you understand by 'language acqumsii
2. Mention four theories of language acquisitioil discuss any three of them.
3. Discuss the following stages of language stiipn:
a. The Perception and Production of Speech Sound
b. The one-word stage
c. The two-word stage
d. The telegraphic speech.

Summary
This lecture has expositorily dealt with the conicéggnguage acquisition'. First, gn

operational definition of the concept was givengnthan attempt was made to explore
guestions relating to the origins and growth ofglamge. It was explained that parental
diaries, was the earliest approach used in examithie process of language acquisition| in
children. Three major theories of language acdaisitBehaviourism, innateness, apd
cognition, were briefly discussed. Lastly, we dssed the stages in the acquisition progess
which are the Perception and Production of Speexin@s, the one-word stage, the two-

word stag andthe telegraphic sjech
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LECTURE TWELVE
Second Language Learning

Introduction

A language is described as a second languageisfnbt a native language to a particular
society but has an official role in that societgr Example, English language is not native to
Nigeria, yet it plays considerable roles in therdoy thus it is a second language in Nigeria.
A second language can also be understood as tipedge an individual learns after acquiring
the first language which is often the mother tondaeother words, the speaker must have
gained a native speaker competence in the firgulage before learning the second language.
As we observed in the preceding lecture, the fiestguage is acquired naturally and
unconsciously i.e. without any deliberate effotteTsecond language however, is deliberately
learnt, through conscious efforts. Though somedohil whose parents speak different
languages can acquire a second language in ciranoest similar to those of first language
acquisition, majority of people learn their secdadguage several years after they have
mastered their first language. It is our goal hereexamine how the learning of second

language differs significantly from the acquisitiofthe first language.

Objectives

At the end of the lecture, you should be able to:

1. differentiate between (first language) and4(second language); and
2. compare the processes involved in the learoingand L.

Pre-Test

1. As a bilingual, compare your experience in leaynyour first language with your
second language.

2. Which language are you more proficientupor L,?

CONTENT
Definition of terms

Some terms are very important to the understanafnpis topic. Hence, we shall briefly
explain them below to make the understanding otdpe easier.

Mother Tongue (MT): This term is used to refer to the first language warns to speak. It
is otherwise calledirst language(L1), native languager evenhome languagelt is usually
the language the mother speaks but in some cdsesyibe the language of the nurse or

nanny. In the recent years, the understanding ®fctincept is changing as the linguistic
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situation in societies becomes more complex. Fangite, a child can acquire two languages
at once from his/her parents with the same levelcahpetence (a case of childhood
bilingualism). In that case, which of the languagesild be regarded as his/her MT judging
from the sequence of acquisition? Following thigsen Skutnabb-Kangas (2008: 18) notes
that MT could be defined based on four criteripQfigin (as the language one learned first);
(i) Identity (as the language one identifies waththe language one is identified as a native
speaker of by others); (iii) competence (as thguage one knows best); and (iv) Function
(as the language one uses most). Therefore, ongetart any of the definitions with regards
to context. However, the process of learning théherotongue is so simple and unconscious
that linguists do not use the word 'learn’ in catioa with it, they, prefer to use the word

‘acquire’.

Second Language (k): Any other language that one learns after acquitiegfirst language

is described as the second language. The secogullga requires deliberate effort to learn. It
is usually learnt formally in schools. Nevertheleiscould be acquired elsewhere. People
often learn L2 to bridge language barriers in tewhommunication for the purpose of

business, learning/knowledge, trade, internatidi@bmacy, acculturation, security etc.

Monolingualism: A society is said to be monolingual if only onedaage is spoken in that
society, likewise an individual is said to be mongual if he speaks only one language. It is
very hard in the recent times to see individualsowdre monolingual especially in a

multilingual society. Bilingualism seems to be trder of the day

Bilingualism: is the ability a person to speak two languagesady be acquired early by
children in regions where most adults speak twguages (e.g. Igbo/Yoruba/Hausa and
English). It can also refer to the use of two laaqges in teaching, especially to foster learning
in students trying to learn a new language. Whemdainidual has an effective control of two
languages, that person is said to be bilinguala Imultilingual country like Nigeria, a

reasonable percentage of the population is bilihgua

Multilingualism: The term “multilingualism” can refer to either th@nguage use or the
competence of an individual or to the languageasibn in an entire nation or society.
However, at the individual level it is generallyosumed under “bilingualism.” This may be
because, while there are probably more bilingualhé world than monolinguals, there are
not perceived to be so many people who use morettha languages habitually. However,

the general understanding is thadpeech community is said to be multilingual if endian
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two languages are spoken there. An individual was tme ability to communicate in more
than two languages is called a polyglot. Nigeria iypical multilingual nation where more

than 400 languages are spoken.
Acquisition Barrier

Many problems are encountered in the learning cbrs& language which one might not have
encountered while learning the first language. Tikizonnected with the fact that many
people attempt to learn the second language dth@gigteenage or adult years, in a few hours
each week of school time (rather than through @mshteraction experienced in the process

of acquiring the first language).

More so, many other occupations are combined whiéhléarning of the second language,
whereas a child acquiring the first language hisle lelseto do. Some people in fact, claim

that the adults’ tongues ‘get stiff’ from pronoumgione type of language (e.g. Russian).
Nevertheless, there is no scientific evidence fapett this claim. The vocal organs remain

able.
Acquisition and Learning

The term acquisition, when used in connection wdhguage, refers to the gradual
development of ability in a language by using itunally in communicative situation;

whereas, the term learning applies to a consciooseps of accumulating knowledge of the
vocabulary and grammar of a language. Activitieamted with learning have traditionally
been used in language teaching in schools, an@doltrin knowledge when successful.
Activities associated with acquisition are thos@exienced by the young child or by those
who learn another language from long periods spesocial interaction (daily use of the
language) in another country. Those who acquireg seeond language in the midst of native

speakers are much more proficient than those wdra ieformally.

In ideal acquisition situations, very few adulterseto reach native-like proficiency in using a
language. Of course there are individuals who remheeved great expertise in writing in a
second language. Nigeria is blessed with classiensrlike Wole Soyinka (who obtained the
Nobel Laureate in 1986), Chinua Achebe (who has kskescribed by the whites as the
greatest African novelist), Niyi Osundare, etcspeech, their accents sometime betray them.
This suggests that some features (e.g. vocabujeaynmar) of a second language are easier

to acquire than others (e.g. phonology). It hasaslEmonstrated that students in their early
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years are quicker and more effective learners than adult learners. It may be that the

acquisition of an k.requires a combination of factors.
The Affective Filter

This is an emotional reaction, which may constitatéarrier to the learning of a second
language. The term is used to describe a kinddyawiacquisition that results from negative
feelings or experiences. For example, if you aressed, uncomfortable, self-conscious or
unmotivated, you are unlikely to learn anything.il@en are somehow immune to affective
filter. Adults are typically much more self-consasothan children. If there is a strong

element of unwillingness or embarrassment in attemggo produce the 'different’ sounds of
other languages, then it may override whatever ipaysnd cognitive abilities there are. If

this self-consciousness is combined with a negatitraide towards a foreign language, then

there will be no motivation to learn the language.
Methods in Language Learning

There are variety of educational approaches antiadstaimed at promoting the learning of

L, despite all the barriers. We shall briefly disctissse methods below:

Grammar-Translation Method

This method is the most traditional approach usedreating second or foreign language
learning. Long lists of words and a set of gramoahtrules are memorized and the written
language is emphasized strongly more than the sptken. The major weakness of this
approach is that those who learn a second langimagegh it may be quite ignorant of how

the language is used in different contexts.

Audio-lingual Method

This method was developed in the 1950 as an atteent grammar-translation method. The
spoken form, which is primary, is strongly emphedizlt involves a systematic presentation
of the structures of the,Lmoving from the simple to the more complex, uguall form of

drills which the learner has to repeat. This metisagtrongly influenced by the belief that the
fluent use of a language was essentially a sétatiits’ which could be acquired with a lot of
practice. Hours are spent in a language laboratepgating oral drills. Those who are
opposed to this method claim that isolated praaticdrilling language patterns cannot be
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compared with the interactional nature of actuagleage use. Moreover, the method can be

very boring.

Communicative Approach

This approach is connected strongly with the compative function of language. It is
partially a reaction against the artificiality gbdttern-practice’ associated with the audio-
lingual method discussed above. It emphasizes timemunicative function of language
rather than the forms of the language (i.e. corggatnmatical or phonological structure)
Lessons are organized around concepts such angaskithing” in different social contexts
rather than "the forms of the past tense" in deifersentences. The different methods of
teaching applied are supplemented with real exgosuthe language in use among native

speakers.

Focus on the Learner

Second language learning had focused attentiorhentdacher, in the methods* and the
textbooks used previously. Nowadays, there has beshift of attention to the learner. One
prominent feature of the communicative approachdbe toleration of 'errors' produced by
learners. Traditionally, errors were frowned at] guick efforts were made to correct them.
In recent times, errors are accepted as ineviialiee learning process, just as in the case of
children acquiring their mother tongue. When arorers committed, it is regarded as a
normal feature in the process of learning the laggu L, learning is characterized by errors
which result from 'negative transfer' (when lanfeature that is really different from what
obtains in the k is imposed on 4). This is called 'interference’; it is more commiarthe
early stages of 4learning and progressively decreases as the ledmeziops familiarity
with the L.

Communicative Competence

Communicative competence refers to the ability $& U, accurately, appropriately, and

flexibly. It has three components. These are:
a. Grammatical competencehis involves the accurate use of words anccairas in the

b. Sociolinguistic competenceefers to the ability of the speaker to interpoetproduce
language appropriately. It enables the learnekriow how to select appropriate words

depending on the social context to achieve theelbgiurpose.
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c. Strategic competencés the ability to organize a message effectivelg &0 compensate,
via strategies, for any difficulties. In,luse, learners will definitely experience moments
when there is a gap between communicative intedt their ability express that intent.
Whatever device the learner uses, the goal is surenthat the intended message is
understood appropriately. In other words, strategimpetence is the ability to overcome

potential communication problems in interaction.

Summary

In this lecture, an attempt has been made to ed#btine concept of second language learnjng.
We began by giving an explanation of second languagL,. In addition we explaine
concepts such as 'mother tongue’; monolingualistimgoialism, and multilingualism. Th
contrast between acquisition and learning was Iggtdd. We also discussed the expresgion
affective filters as an emotional reaction whicmsitttutes a barrier to L2 learning. Three
methods employed in second language learning-Grantnaaslation, audio-lingual an
communicative approaches were briefly discussedals@ emphasized that there is currently
a shift of attention from the teacher as well as thaterials used to the learner himself| in
second language learning. The lecture rounded dh & brief discussion on the three
components of communicative competence, which aamugpatical, sociolinguistic an
strategic competences.

Post-Test

1. What are the four obvious barriers to adglatquisition?

2. What are the three components of communicabwvepetence?
3. Compare and contrast between acquisition eathing.
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LECTURE THIRTEEN
Language and the Brain

Introduction

In one of the previous lectures, we made referéadbe innate ability possessed by every
normal human child to acquire his native languag®&e grows up. In connection with that,
we discussed what scholars have termed Languagesamn Device (LAD). The question
then is'where is this ability to acquire and use langudgeated?’ This takes us to
‘neurolinguistics’. 1 assume you are familiar witie term. Much research work has been
carried out by scholars to pinpoint the specifieagrin the brain which are related to language
functions. It is our aim in this chapter to disctiss involvement of the brain in language.

Objectives
At the end of this lecture, you should be able to:

1. Explain in clear terms the evidence to suppgwtihvolvement the brain in language;
2. mention the part of the brain involved.

3. state four types of language disorder

4 list ten causes of language disorder and

5. explain the methods that could be employedhabiditate an aphasic

Pre-Test
1. Do you think the brain is involved in languagguisition and language use?
2. Whatever your answer is, justify it with dégdiexplanation.

CONTENT
The Experience of Phineas Gage

In September 1848, near Cavendish, Vermont, a art&tn worker called Phineas P. Gage
was in charge of a construction crew that was inigstway rocks to lay a new stretch of
railway line. As Phineas pushed an iron rod int® bkasting hole in a rock, some gunpowder
accidentally exploded, and sent the three andfddwtl long tamping rod up through Phineas
upper left cheek and out from the top of his foezheThe rod landed about fifty yards away.
Phineas suffered the type of injury from whichwas assumed, no one could recover.
However, a month later, Phineas recovered, withoytapparent damage to his sense or his

speech.
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The medical evidence is obvious. A huge metal rad gone through the front part of Mr.
Gage's brain, but his language abilities were ffected. This clearly proves that language

ability is not situated right at tHeont part of the brain.
Parts of the Brain

Phineas’ case provoked a number of investigationdigcover specifically the areas of the
brain that are related to language functions. Thisurn has brought about a number of
discoveries. For us to understand the point betterneed to examine the issue involved
more closely. So, take a human head, remove thiedwalp and skull. Disconnect the brain
stem and cut the corpus callosum (which conne@dswlo hemispheres). If we disregard a
certain amount of other items, we will basicallylb#& with two parts, the left and the right
hemispheres. If put we put the right hemispherdeasor the moment, and place the left
hemispheres down so that we have a side view, be'looking at something close to the

illustration below:

Fig. 13:1 Diagram indicating the general locatiohlanguage functions

The shaded areas in the illustration above indidhte general locations of language
functions. These areas have been discovered thrthehexamination, in autopsies (an
autopsy is an official examination of a dead bogldloctor in order to discover the cause of
death) of the brains of people who were known teelsome language disabilities when they
were alive. In other words, scholars have been tbtketermine where language abilities for
normal users must be, because people who had lgaglisabilities suffered injuries in those

specific areas of the brain.
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Let us now discuss the relevant areas.
Broca's Area

The Broca's area, technically described as theiantpeech cortex, is shown in the above
diagram as (1). It was named after Paul Brocaeadfr surgeon, who reported in the 1860s
that damage to this specific art of the brain walated to extreme difficulty in producing
speech. It has been noted that damage to the pon@isg area on the hemisphere has no
such effect. This discovery was first used to ariipa¢ language ability must be located in the
left hemisphere. It was also argued that Broca apemifically is crucially involved in the

production of speech.
Wernike's Area

The Wernicke's area was named after Carl Wernigk€erman doctor, who reported that
damage to this part of the brain was found amorgma who had speech comprehension
difficulties in the 1870s. It is shown as (2) inetldiagram above. Wernicke's finding
confirmed that language ability is located in te&-hemisphere of the brain and led to the
view that Wernicke's area is the part of the braurcially involved in the understanding of

speech.
The Motor Cortex

Shown as (3) in diagram above is the motor cortbickivgenerally controls movement of the
muscles (i.e. hands, feet, arms etc). Close todBs@rea is the part of the motor cortex which
controls the articulatory muscles of the face, ja@ngue and larynx. In the 1950s, two
neurosurgeons, Penfield and Roberts discovered ligatapplying minute amounts of

electrical current to specific areas of the brdivey could identify those areas where the

electrical stimulation would interfere with nornmsgdeech production.

The Arcuate Fasciculus

This is shown as (4) in the diagram above. It lsuadle of nerve fibres called the arcuate
fasciculus. This was also one of Wernicke's disgesewhich form a crucial connection

between Wernicke's area and Broca's area.
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The Localisation View

The localization view is a way of saying that daguistic abilities have identifiable locations
in the brain. However, it is invariably argued loyree involved in the study of the brain that a
lot of evidence does not support the view. Any dgento one area of the brain appears to
have repercussions (side effects) for other ar€assequently, we should be very careful
about assigning highly specific connections betwgmticular aspects of linguistic behaviour

and sites on the wrinkled grey matter inside thedhe

Other Views

Have you ever heard about 'metaphor' before? Vghaall about? In literature, a metaphor is
a direct way of comparing two things; in which eatlthan saying 'A' is like 'B' you say 'A' is
'‘B'. For example; rather than sayi@u is as strong as a liogou say:Olu is a lion Is the
term now clear? We need this explanation becaust ofithe other views we want to discuss
are metaphoric. Sigmund Freud, a psychologist eyeplateam engine' metaphor to account
for certain aspects of the brain's activity, bkitad of the effects of "repression” "building up
pressure” to point of sudden "release"”. Earlier Anmstotle’'s metaphor was of the brain as a
‘cold sponge’ which functioned to keep the hehlted cool. We are forced to use metaphors
mainly because we cannot obtain direct physicalenwe of linguistic processes in the brain.
Since we have no direct access, we generally havely on what we can discover through

direct methods. Some of these methods are discbsted.
Tongue Tips and Slips

There are occasions when we feel that a partioutad is just eluding us though we know
the word, but it just won't come to the surfaceudBds of this concept have shown that
speakers generally have an accurate phonologidéhewf the word, can get the initial
sound correct and mostly know the number of sy#iabh the word. This is very common,
especially when we are dealing with uncommon tesmsames. It suggests that our ‘word-
storage' may be partially organized on the basisoafie phonological information and that
some words in that 'store' are more easily retdabhan others. When we make mistakes in
this retrieval process, there are often strong plagical similarities between the intended
word and the mistake. For example, somebody mayngaumce ‘appointment’ instead of
‘apartment’ or 'emulate’ instead of '‘emanate’, Type of mistake is callethalapropisms,
after a character callédrs Malapropin a play by Sheridan who consistently producearne

misses' for words, with great comic effect.
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A similar type of speech error is commonly desatibs a slip of tongue. A good example of
this is calledspoonerismafter Rev. William A. Spoonegan Anglican clergyman at Oxford

University, who was renowned for his tongue slighiah involves the interchange of two

initial sounds of adjacent words, suchYasu have hissed all my mystery lecturetead of

You have missed all my history lectures

Language Disorders in the Brain

Language disorder can be defined as impaired cdrapsgon and use of spoken, written,
and other systems. The disorder may involve then fof language (phonology, morphology,
and syntax), the content of language (semanticeyl the function of language in
communication. The disorders that come under laggudisorders are Aphasia, Autism,
Learning Disability, Mental Retardation, Specifiarnguage Impairment, developmental
Phonological Disorders, Schizophrenia, DysarthDgspraxia, etc. Research in the brain
functions as earlier mentioned reveal that serdamage in brain functions could cause some

problems which has to do with language productiwh@mprehension.
Classification of Language Disorders

Crystal (1992) classified language disorder intm twmajor types:developmental and
acquired language disorder. He described developmentatdbs® as arising from abnormal
development of some areas or part of human chéld esult of abnormalities of the prenatal
neuron system. Language disorders can be clasasfiearding tdhe aspect of language that
is impaired (phonology, syntax, morphology, semantics, angi@gmatics),its severity
(mild, moderate, or severe), amthether it affects comprehensiqreceptive language),

production (expressive language), or both (Bish@®7).
Classification of language disorders focuses opy3fkatures:

1. Etiology — evidence for the causes of aphasia. &fnfanguage impairment (language
difficulties in the absence of any other disabitityat can be held accountable), secondary
language impairment (language difficulties that areonsequence of another disorder;
mental retardation, brain injury etc.), developraéritlisorder that is present from birth),
and acquired (disorder that is acquired sometinter dfirth, result of some insult or
injury).

2. Manifestation — comprehension and expressive, miredptive-expressive disorder, and

focal and diffuse disorders.
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3. Severity — ranges from mild to profound
Causes of language disorders

Language disorders may be caused by; hearing losgnitive disability, emotional
disturbance, poor environment, or brain damage.a8jghis a language disorder caused by
damage to the central nervous system. Often theecafua language disorder in children may
be hard to pin down. Some causes of preschool &yegdisorders may include:

« Family history of language disorders — Genetic eausre implicated when members of
immediate family and the extended family exhibitgaage impairment.

« Environment — the external factors i.e. the lackerperiences that stimulate language
development. The quality and quantity of early laage input has a definite effect on
vocabulary development and language developmeher®tare

« inability to benefit from language models,

+ lack of stimulation

« Premature birth

+ Low birth-weight

+ Hearing loss

+ Autism

+ Intellectual disabilities

+ Syndromes, like Down syndrome or Fragile X syndrome

+ Foetal alcohol spectrum disorder

« Brain injury — Traumatic Brain injury can result @onditions such as aphasia, which
interferes with language production

« Tumours

« Cerebral palsy

« Poor nutrition

+ Failure to thrive

+ Neurological disorders

Symptoms

Symptoms can range from mild to severe. Patienh wéceptive language disorder have

difficulty understanding language. They may have:

* A hard time understanding what other people haik sa
* Problems following directions that are spoken &nth
* Problems organizing their thoughts
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Patients with expressive language disorder havielgmousing language to express what they

are thinking or their need. These patients may:

* Have a hard time putting words together into sexgenor their sentences, or their
sentences may be simple and short and the word orale be off.

e Have difficulty finding the right words when tallgnand often use placeholder words
such as ‘um’

e Have a vocabulary that is below the age-appropriate

« Leave words out of sentences when talking

» Use certain phrases over and over again, and répehad) parts or all of questions

* Use tenses (past, present, future) improperly.

Types of Language Disorders

The common language disorders include: Aphasianifieg-linguistic disorders; Dysphagia,

Dysarthhria, and Apraxia.

Aphasia

Aphasia is the neurological term used to refelatgiage disorders that follow brain lesions
caused by a stroke, a tumour, a gunshot wound) orfaction. It is the commonest language
disorder in human beings caused by injury or damagée brain. The interest in aphasia
goes back long before Broca. In the New Testanarke reports that Zacharias could not
speak but could write after his encounter with fegel. In 30 A.D. the Roman writer
Valerius Maximus describes an Athenian who was len@bremember his 'letters' after being
hit in the head with a stone. The classificatiortyqres of aphasia is normally based on the
primary symptoms of an aphasic who has difficultigth language.

Broca’'s Aphasia

This is otherwise called 'motor aphasia'. It israbterized by a substantially reduced amount,
of speech, distorted articulation and slow, oftéordul speech. What is said often consists
almost entirely of lexical morphemes (e.g. noureshs, adverbs and adjectives). Functional
or grammatical morphemes (e.g. articles, prepastietc) are frequently omitted. As a result
of this, some scholars prefer to refer to this tgp@aphasia as 'agramatic’. In Broca aphasia,
comprehension is much better than production. Tinajor problem is syntax. Let us look at

the following example produced, by a patient whosvesked what brought him to the

hospital and he answered:
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Yes -ah- Monday ah - Dad — aBéd -ah- hospital - and ah - Wednesday
Wednesday - nine o' cloé&ind ah Thursday - ten o' clock ah

Doctors - two - two - ah doctors ardh- teeth - yah. And a doctor -

Ah girl — and gums, and .

Wernicke's Aphasia

This type of language disorder results in diffimdt in auditory comprehension. It is
otherwise called 'sensory aphasia’. Someone sujfénom this disorder can actually produce
very fluent speech which however, often difficdtunderstand. An extended example of this
type of difficulty is provided by Lesser Milroy (23):

It's blowing, on the right, and therdaur letters in it, and | think
It begins with C-goewhen you start it then goes

When you start it then go&ght up in the air -1 would

Have to keep racking my bramow | would spell that word
That flies, that that doestfly, you pull it round, you

Pull it round; it goes up in the air.

(The speaker here was trying to refer to a 'kite").

Conduction Aphasia

This type of aphasia is not very common. It is agged with damage to arcuate fasciculus
(look at the picture above) and is called conductaphasia. People suffering from this type,
of aphasia generally do not have Problem with spgakrhey are fluent, but may have

disrupted rhythm use of pauses and hesitations.p@aimension of spoken words is normally
good. However, the task of repeating a word or ghigpoken by someone else will create

major difficulty.

Cognitive-Linguistic Disorders — This is the difficulty in thinking, or a kind ahability to

process information and messages accurately amdppisoas expected. Cognitive-linguistic
communication disorder always results from brajrynor trauma. With this difficulty, the
brain in the realm of linguistic functioning willebimpaired with evidence of cognitive

communication deficits associated with right herhese damage.

Dysphagia —This is a kind of language disorder as a resuldifffculty in swallowing.
Dysphagia makes it difficult for people with thdfdulty to make use of the articulators and

phonatory organs properly in speech production.
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Apraxia — This is a characterized neurological disorder vetlident loss of the ability to
perform speech- linguistic functions or produce sanords or make gestures. Apraxia can
occur as a result of brain damage, tumours or cambeés condition always results in reading,

writing, speaking difficulties as well as in undarsding speech of others.

Dysarthria — This is a kind of language disorder caused by psisl weakness, or inability
to coordinate the muscles of the mouth. Dysartisrigharacterized by slurring, slow speech,
inability to speak louder or with abnormal rhythrh speech as a result of drooling or
difficulty to move the tongue, facial and speechsoles. Dysarthria always manifests as an
impairment of the ability to make use of speechaagjus accurately as a result of damage to
the brain or nerves. It is a motor speech disordsulting from neurological lesion which
involves respiration, phonation, articulation, maoce, and fluency, voluntary and

involuntary movement.

Rehabilitation

This is the process returning persons sufferinghfemy kind of language disorder to
normalcy by providing training or therapy. The aftath of brain injury may be loss of
consciousness or confusion then follows a profodistlrbance of language at the onset of
the disorder, with little ability to speak, underst, read, or write. Rehabilitation involves
many team members, including Speech Language MRgibtds (SLP), Teachers,
Paediatricians, Linguists, Audiologists, Psychodtgjiand Parents and can take the following
forms:

» Bedside examination which often reveal the typdisérder (or the type of aphsia in the
case of aphasia). E.g. assessment of spontaneseshspepetition, comprehension etc.

» Cognitive testing by a neuropsychologist or spdanglage therapist to determine levels
of dysfunction, to plan therapy, and to assesp#tient's potential for recovery

» tests of voluntary movement and sensory and parakpbility to aid in differentiating
aphasia from other disorders that may affect comaoation.

Methods of Rehabilitation

Literature reveals that there is no holistic metifimdthe rehabilitation of the various types
and forms of manifestation of aphasia but speethopagist or therapist have over the years
adapted from clinical manifestations and prognosiadministered treatments and therapy to

ensure functional rehabilitation of aphasics Thesethods reflect different therapeutic
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philosophies and different therapeutic needs, &eg aire used together or singly because
rehabilitation often involves many team memberseadier mentioned. These methods

include:

Psychotherapeutic control once perfect motor control has been establisivetdks on the
emotions of aphasic begins in order to repositiom aphasic mind from thinking. This is

done by building confidence in the patient

Structured Language Training: is a straight forward approach to the teachingaofjlage
and appears to be in widest use. Bloodstein (1Zn2)g a case, notes that the clinician may
pick out two new words a day for the patient taheand may build a lesson around them.
The patient repeats after the clinician, “| wami@ of coffee.” Immediately imitation may be
followed by delayed imitation, and finally by gigrthe word from memory later in response
to the stimulus “I want a cup of . Thenician not only helps the patient to
acquire a useful vocabulary but by the same damegroach also teaches such skills as the
alphabet, writing, spelling, grammar, reading, nemsb telling time, and so forth. Recent
developments in this approach have given birtlinéouse of programmed instruction. The use

of teaching machines is clearly economical of fi@aian’s time.

Stimulation: To stimulate is to cause physical activity in bguirt such as a nerve or an
organ. Aphasic specialists opine that stimulatiaim \anguage is more basic to recovery than
drill in its use. Essentially, all aphasic patieate impaired in auditory retention of language,
and that auditory stimulation is the foundationatifaphasia therapy. As cited in Bloodstein
(1979), “the aphasic patient has words; but theyrat readily available to him. The process
of therapy is not teaching words but stimulatinghdged processes to function again.” It also
suggested that patients be permitted to hear cdrapséble speech continually, day after day
and month after month. Although stimulation is pany patients are required to attempt a
response to each language stimulus, whether tippnies was merely pointing to a picture,

repeating the clinician’s words, or making an inelegient verbal response.

Melodic-Intonation Therapy (MIT) : This method uses style of singing called melodic
intonation to stimulate activity in the right heipieere of the brain in order to assist in speech
production. However, recent evidence suggests ithaiay not be singing itself that aids
speech production and speech recovery in non-flagtasic patients, but rhythm and
formulaic language. One study using PET (PositronisBion Temograpgy) scans found that

areas controlling speech in the left hemisphereeweractivated’ by the end of Melodic-
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Intonation Therapy (Berliet al., 1996). Patients that would benefit from Meloditeimation
Therapy typically suffer from non-fluent or Brocaphasia. As suggested by the name, the
damage to the brain in this category is mostlynm Broca’s area and thus speech production

is affected. Criteria to achieve positive resulitwwielodic-Intonation Therapy;

* Good auditory comprehension

» Facility for self correction

* Markedly limited verbal output

* Reasonably good attention span
* Good emotional stability

Summary

In this lecture, we have discussed the involvenoérthe brain in speech/language. We
made specific reference to the fact that it hasnbeeoved through scientifi
investigations that the left part of the brain isedtly connected with language
functions. We have also examined some types otilzgeg disorders, such as tongue tips
and slips, spoonerism, and aphasia, dysphasiaxiagad dysarthria, all in an attempt
to prove that language disorders are almost altlagysesult of injury to the left part gf
the brain. Finally, we highlighted the some waysesfabilitating persons with language
disorder.

Post-Test
1. How would you justify the assertion that theiibia involved in language functions?
2. What do you understand by the following terms:

a. Wernicke area
c. Broca's aphasia
c. Spoonerism
3. Mention five causes of language disorder
4. Explain three methods of rehabilitating an aphas
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LECTURE FOURTEEN
Language Attitude

Introduction

Every issue in life provokes a particular attitudibe attitude could be sensitive or negative;
it may even be that of indifference. By languagetiuate in this lecture, we refer to the
reactions, dispositions, or feelings of people talsaa particular language. With reference to

Nigeria, there are three categories of languagsetlare:

a. English language
b. Indigenous languages

c. Foreign languages

These three categories of languages are reacted different ways. It is our aim in this

lecture to discuss the attitudes of Nigerians towahem.

Objectives

At the end of this lecture, you should be able to:

1. explain language attitude;

2. discuss the linguistic situation in Nigedad

3. explain the attitudes of Nigerians towards EsiglLanguage vis-a-vis the indigenous
languages.

Pre-Test

What is the linguistic situation in Nigeria?
A Survey of the Linguistic Situation in Nigeria

According to Oyetade (1993) "The language situatiefers to the total configuration of

language use in a community or a polity. This ineslthe identification of the languages and
their varieties in the linguistic repertoire of tbemmunity, their distribution in terms of use
and user, as well as community attitude to thenaldo refers to the contact and conflict
existing between the different categories of lamgguideing utilized for different purposes in a

given country.”

Nigeria is extremely multilingual in nature. Themner of languages spoken in the
country cannot be given with any degree of cenyaifhis arises from different factors. First,
each of the languages spoken in Nigeria has diffevarieties called dialects and in some
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cases, scholars are not in agreement about whedtkgorm should be regarded as language
and which ones should be regarded as dialects.onesome of these languages bear
different names. For instance, the name the spealdrtheir language and the name others
call it. The language of the Fulanis is an exanif@ee. Some call it 'Fulfulde' others call it
'Fulbe’ yet some others call it 'Fulani’. Also,rthare cases where a single language is spoken
in two or more communities and each community haarae for the language different from
what the other group calls it. Finally, in some esgslanguages that are different, but are
closely related are regarded as the same by tlaeysefor political reasons. All these factors
combined together make it difficult for scholarsb categorically sure about the number of
languages spoken in Nigeria. However, there is ginavidence to lend credibility to an
estimate of about 400 indigenous languages (StanBendor-Samuel and Hansford, (1976),
Bamgbose (1971) and Osaji (1976).

Among these, only three are recognized as majorub@ Igbo, and Hausa. The
choice of these languages was neither arbitrarypnobtical. They are far more developed in
linguistics and literature than the rest and thieyraore widely used across the country than
the rest. It is in addition to the already exigtmultiplicity of languages that English
language, Arabic and some foreign languages, ssdirench, German, a, Portuguese, etc.
were introduced to Nigeria. English language igexia’s official language and in addition, it
is a lingua franca among the different ethnic geoupNigeria. A language is said to be an
official language in a country when it is the langa of government business and
administration. On the other hand, a languageaid to be a 'lingua franca’ if it makes
communication possible among people who do notksffeasame language. For instance, an
educated Hausa man who does not speak Yoruba camwaicate with an educated Yoruba
man who does not speak Hausa. This is possibleubecde two of them speak English
language. In that sense, we can say that Englisjuége is a restricted lingua franca in
Nigeria.

Factors that determine people's attitude to a langage

According to Babajide (2001), people tend to beearfavourably and positively disposed to

using and tolerating a language that has:

a. aconsiderable national and/or internationatcage of users

b. a metropolitan or cosmopolitan status (thapisken by people from different social,
political, geographical and linguistic backgnds)

c. aconsiderable numerical strength and someurea$ economic and political power
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d. a sufficiently reliable codified form (that'@thography or written standard).

He observes further that if a language does naigessthe instrumental and integrative forces
as highlighted above, people's attitudes towardeeitoound to be negative. In his own words,

"it is, therefore, devastating' for a languagedo b

Restricted in use to a few native speakers

a mere vernacular; not yet codified

Associated only with rurality

Irrelevant to the socio - economic and pdliticeeds of the people.

cooy

Earlier on, Ferguson (1966) recognizes seven fonstwhich language can perform in a
country to attract people's attention.

These are:
a. Group function
b. Official function
c. Language of wider communication
d. Educational function
e. Religious function
f. International function
g. School subject.

To the above, Stewart (1968) adds three functiopgvincial, capital and literacy,
thus making ten functions altogether. Nida and Wolyd(1971) assign three functions to
language in consonance with the three levels atlwliommunication is required in a
country. These aren-group, out-group and specialized informatian Oyetade (2001)
believes that the proliferation in these termsgise to considerable overlap, e.g. the group
function of Ferguson (1966), is mush the same asirtkgroup function of Nida and
Wonderly (1971). So also, hianguage of wider communicatighWC) is equivalent to their
out-grouplanguage while theirspecialized functiols synonymous to Fergusoreslucation
and international functionsDirvin (1991) distinguishes two domains or splesé activities

where languages are used. These are:

a. The primary domains, involving family, nkhip, friendship networks, local
markets, cultural life, etc.
b. The secondary domains, which involve advanced arelfe where issues like education,

science and technology, government administratidicjary etc, are prominent.
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Attitude towards English

English language has been with us in Nigeria feery long time. In fact, the exact date of its
advent is not known. However, Nigeria has beenantact with Europe as early as 1472.
Ajayi (1965:89 - 90) reports as follows:

Hope Waddel found very intelligent journals of #ifairs

of this country kept by its rulers, written in Eist, of so

old a date as 1767.
As a result of this historical background, coupledh the fact that the Language was
inherited from the colonial masters at independetiee language enjoys a prime of place in
Nigeria's linguistic firmament (Babajide (2001). ig& widely used in metropolitan and
cosmopolitan cities Nigeria. It is the official guage of government administration. It is the
medium of instruction in schools as well as a sctij@ught from the prprimary level to the
tertiary institutions. It is the language of judigr. It is the language of business and
commerce. It is the language internal and inteomali communication. It is an instrument of
participation in local, national and internatiopalitical affairs and economic enterprises. For
anybody to be relevant to his social, economictigali and intellectual environment in
Nigeria, he must learn and have some apprecialde/linige of English language. Based on
these factors, every Nigerian (literate/illiterate¥pects anyone who is proficient in English.
In fact, some illiterates make frantic efforts thgb private tuition to learn English. It is
common nowadays to find Nigerians from the uppeiceconomic backgrounds that are

monolingual and monocultural in English.
Attitude towards Foreign Language

As stated above, English language cannot be sdi ta foreign language in Nigeria. The
least we can say about it is that it is a seconduage in Nigeria. Therefore by foreign
languages here, we are referring to languagesHikach, Russian, German, Portuguese and
Arabic. Of all these, French is the most widelgrieed and used by Nigerians. It is taught in
all private schools at the pre-primary and primlasels. In public schools, it is introduced in
J.S.S.1 and its teaching continues through collégeke university level. Many Nigerians
have great zeal to learn French because of itsumsital factors. For instance, Nigeria is
surrounded by francophone (French speaking) camth is bordered on the west by Benin

Republic, on the North by Niger and Chad, and enghst by Cameroon. This factor inspired
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the introduction of French into the school curnioul shortly after independence. French is

used for some radio and television programmes gefha.

Russian, German and Portuguese Languages aredsindéefew Nigerian universities, but
the number of students who apply to study it isyvemall. Some of them change their
courses along the line. Arabic goes with Islamiggren because it is the language of the
Holy Koran. The Muslim majority in Northern Nigerizgave positive attitudes towards the

study of Arabic.
Altitudes towards Indigenous Languages

Babajide (2001) asserts that Nigerian indigenonguages draw positive attitudes only from
their native speakers who were born or have liged lenough among the native speakers of
such language in their land as to have 'fallerowe'l with it. According to Bamgbose (1985),
the attitude of the Nigerian elite to indigenouadaage reflects that they are plagued by
linguistic imperialism(Ansre 1975)-an attitude that recognizes as notheatontinued use of
European languages in all advanced sectors of Tifés attitude manifests in many ways.
Many parents, especially the elite send their carido fee-paying primary schools where the
medium of instruction is English and the indigendaaguages which are derogatorily
referred to awernacularsare ‘prohibited’. In fact, some parents go toekient of banning
their children from using their mother tongue atmeoeven though the parents themselves

speak the same language.
Provisions in the National Policy on Education

With respect to pre-primary education section twaragraph 2 of the National Policy on
Education (first published in 1977, reprinted inB81%nd 1998) states that the government

will ensure that:

The medium of instruction will be principally thetiner tongue
or the language of the immediate community anchi® énd
will develop the orthography of many more Nigerian
languages.
With regards to the primary level, in section thr@aragraph 15, it also declares that

Government will see to it that:

The medium of instruction in the primary schoainisially the
mother tongue or the language of the immediate aamityn
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(i.e. from primary 1-3) and at a later stage (iimary 4-6)
English.

With respect to secondary education, the docuntatdssthat:

In addition, to appreciating the importance of larage in the
educational process and as a means of preserviagpéoples
culture, the government considers it to be in theerest of
national unity that each child should be encouragedearn
one of the three major languages other than his owather
tongue. In this connection, the government considee three
major languages in Nigeria to be Hausa, Igho anduba.

In spite of these prescriptions on local languageke National Policy on Education, the idea

of implementation has generated heated controeilsielinguistic conferences and the

society at large. In conclusion, Oyetade (2001:8&8krts as follows:

It is obvious from the above discussion that thergxto which
one language or type of language is favoured orfgrred
depends on the community's perception of the rolstatus of
that language or language type in the context ef phevailing
linguistic attitudes in the society...

Summary
This lecture discusses the different attitudes feated towards the different languages

that are spoken in Nigeria. It started with a beefvey of the language situation in the
country (Nigeria). It pointed out that Nigeria istl@roughly multilingual nation. Th
people's attitude towards a particular languagéaoguages was examined. Nigerians
attitude towards English language was also disd;$kis was followed by the discussion
of attitudes towards foreign language. Lastly wekkxd at attitudes towards indigenous
languages. The lecture was concluded by an exaiminat language provisions in the
national policy on education.

Post - Test

1. Why is it that English Language cannot be careid as a foreign language in
Nigeria?

2. Explain the following terms briefly:

a. Lingua franca
b. Mother tongue
c. Indigenous languages
d. Official language
3. Why is it difficult to give an accurate numbédanguages spoken in Nigeria?
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LECTURE FIFTEEN
Writing Systems

The palest ink is better than the sharpest memory
(Chinese Proverb)

Introduction

The creation and development of writing systemens of the greatest inventions of man.
Human memory is short-lived, and the brain's s®regpacity is limited. Writing overcame

such problems and allowed communication acrosgrifes and through the centuries. By
writing, we learn any of the many visual (nongeslusystems for representing language,

including handwriting, printing and electronic disys of these written forms.

Objectives

At the end of this lecture, you should be able to:
1. discuss the origin of writing; and
2. explain the different types of writing thatvieebeen attested.

Pre-Test
Discuss the different types of writing that exist.

CONTENT
Preamble

Writing is secondary whereas speech is primarye8ipéad been in existence several years
before writing was invented. Many languages of wwgld only exist in speech up till this
moment. Writing is the graphic presentation of laage which has numerous advantages. It
is a device for convenience because it makes regprdnd preservation of messages
possible, hence it heralds technological civiliaatiThe technology responsible for electronic
communication systems could never have been desg@lidpnan had not first learnt the art of
writing. Writing makes possible the accumulation af large body of scientific and
technological knowledge. Writing promotes a langudgm mere vernacular or dialect to a

standard form.
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History of writing

The origin of writing is very controversial. Humattempts to represent Information visually
could be traced back to cave drawings made at 5800 years ago, or to clay tokens from
about 10,000 years ago. These could be describadasnt precursors of writing. Writing
based on ionic type of alphabetic script can omytdaced back to inscription dated around
3,000 years ago. Some regard the Sumerians asrsheof invent writing system. Others
believe that writing should be traced back to then€se. Egyptian writing system evolved
under the influence of the Sumerians. It was pastd-writing' part 'syllable-writing'. From
the Egyptian writing system evolved various syklabnes used by the West Semitic peoples
from the second millennium B.C. Hebrews, Aramaid &mhoenician, etc were written with
syllabic systems. English owes the principle ohalpetic writing to the ancient Greeks. All
writing systems, except the Chinese can be tracek o Greek invention. The Latin
Alphabet itself developed from the Greek model aad modified in minor ways.

Types of Writing Systems

The technique of writing developed from pictorial. & he earliest known pictures and cave
drawings date back to 20,000 B.C. However, wriasgattested to today developed about five
to six thousand years ago. It was popularized byirtiiention of the printing press about 500
years ago. The difference between a pictorial sspr&tion and writing is that former is
direct while the latter represents a situation tigio the medium of language. A pictorial
system is cumbersome and inadequate to handle ugaommunicational aspects of
language. Writing has the distinct advantage thgthang that can be said can be written with

little deficiencies. Below is a brief explanatiohsmme writing systems.

Logographic ~ system: This  writing system developed frgmetographs.
Pictographs provided more pictorial repneéggon of concepts, whereas many of the
symbols used in logographic system bear little mé8ance to the objects they are meant to
represent. A good example of logographic writingthat used by the Sumerians in the
Southern part of Modern Irag between 5,000 and®Gy@ars ago. Chinese, writing with the
longest continuous history of use as a writing ayst.e. 3,000 years is another example. In

this system of writing, a symbol represents a wbat.example, represents

Xrepresents "man”
Xrepresents 'woman'
1 represents 'mountain’
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The major advantage of this system of writing &t ilh makes it possible for different speech
forms which are mutually unintelligible to adopethame set of symbols mutually intelligible
to all the speakers. For example, different digleof Chinese which are mutually
unintelligible do communicate through logographigtivg. It has the main disadvantage of
being very tasking and cumbersome. It presentsatantial memory loadince one has to
learn an enormous number of symbols before beirlg &b use logography. Also the
problems of printing and typewriting exist. Howeydrasic literacy is possible with
knowledge of only 2,000 characters. To be ableetal ra newspaper one needs to learn about
5,000 of them.

Most writing systems make use of some logographéracters. For example numbers: 1, 2, 3
etc. Also &, %, +, =, N, $, etc are logographic.eTNsibidi writing system of the Igbos
discovered by MacGregor (1906) Belongs to logogyaptor example, > / C represents a

man and his wife who are divorced.

Syllabic System:When writing employs a set of symbols which repnéghe pronunciation

of syllables, it is described as syllabic writitigat is, each symbol represents a syllable type.
Examples areHindi and Sinhalesewriting systems. Each symbol in the system has a
particular phonetic value and is used in a word teatains the phonetic sequence it stands
for. Thus, it is possible to guess the pronuncmtb a word from the way it is written and
vice versa. The system is simpler than word-writiegause it will be counted in the dozens
and not in the thousands. Egyptian hieroglyphs weeiginally logographs but later evolved
syllabic symbols. Th&ana syllabariesof Japanese are another good example of a syllabic
writing system. There are no purely syllabic wigtigsystems in use today, but modern
Japanese can be written with a single symbol whigpresents spoken syllables and

consequently, often described as having a (pastigiillabic writing system, or a syllabary.

Alphabetic System: The word alphabet is derived from the first twttdes of the Greek
alphabetalphaandbeta Alphabetic system developed from syllabic syst&meek traders in
the second millennium B.C. had contacts with N&thcans and Near Eastern groups who
are descendants of early Egyptian. The Greeks toek scripts and adapted it and later
developed it into symbols for consonants (thaystesn which involves the use of consonants
only). The Romans adopted and adapted the consdnsydgtem and added vowels. The
Western world borrowed their alphabets from the Rosn
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The principle of alphabetic writing is that eacltde represents a particular spoken sound of
the language. Thus each symbol in an alphabettersysepresents a single sound segment.
For example the word ‘cat’ in English has three netsusegment e.g. /k/, /ael, /t/l. The
alphabetic system is simpler than the other systemstioned since only a relatively small
number of sound types are systematically distirgdsin every language, the number of
symbols required in the system is comparativelylsriwever, spelling problems abound
as a result of the inconsistent relationship betwietters and sounds occasioned by the
dynamic nature of language. Modern English speliimgabout 400 years old whereas

pronunciation has changed considerably since then.
Rebus Writing

A rebus is a representation of words or syllablepibtures of objects lose names sound like
the intended syllables. Thus, might represent ‘eyethe pronoun ‘I'. In this process, the

symbol for one entity is taken over as the symboltie sound of the spoken word used to
refer to that entity. That symbol then comes toubed whenever that sound occurs in any
words. One symbol can thus be used in many difftexays, with a range of meanings. What
this process accomplishes is a sizeable redudtemamber of symbols needed in a writing

system.
Mixed Writing Systems

Most languages of the world use mixed writing syste Hardly can or >me across any
language that uses only one system. English Lamguagcombination of alphabetic and
logographic systems. It has twenty-six lettershef alphabet, which are:abcdefghijkl

mnopqrstuvwxyz.

These letters form the basis for the spelling systef the language. In addition to this, the

symbols used for numbers are logographs, so aése,ax, $, =, +X, etc.
Summary

This lecture focuses attention on writing as aremtion. In it discussed the benefits offered
by this system. The origin of writing was tracectl#o cave drawings which had been in
existence for thousands of years before modernngriéventually evolved. Finally, five

major types of writing are discussed. These aregolgraphic, syllabic, alphabetic, rebus and

mixed systems.
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Post - Test
1. What are the advantages of writing?
2. Discuss the types of writing that you know.
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